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Unit Proposal:
The objective of this unit is to present and expose the students to the issues and subsequent
responses in the pre-Civil War period of the United States. Specifically the students will be
presented with issues surrounding 19th Century abolitionism in the USA. The students will
examine and discuss primary source materials of the abolition movement thus gaining a feeling
for the times. From those examinations/discussions the students will form an anti-slavery society
where they will be expected to write up a ‘declaration of sentiment’ and to come up with ways to
promote an end to slavery. This may take the form of petitions to Congress, boycotts/ ’freeproduce’ items, anti-slavery fairs and/or fund-raisers for the cause.
The students will hear and read slave narratives from which they will then produce their own
facsimiles of fugitives’ accounts of escape from bondage via a power point presentation. Each of
these presentations will be based on actual slave narratives. Notwithstanding the students will be
expected to maintain an authentic portrayal of the character, the issues and the times. Once the
students’ society has come together to write up/discuss a declaration of sentiments and
experienced the slave narratives, they will plan on an anti-slavery society fair.
One should also mention that the above unit will be the second, and last, in a larger unit about
slavery leading up to the Civil War. In this way the students will already be aware of the
beginnings of slavery, its usage and the conditions surrounding it in the ante-bellum United
States prior to doing this abovementioned unit.
Seminar Impact:
As usual the summer’s information has been enlightening as well as inspiring. Having had no full
idea that women in the North formed anti-slavery societies which eventually led to women’s
rights groups it will be interesting to pass this on to my students. Certainly the books and
educational support materials we have been presented with will not only come in use in creating
this unit but also in furthering this teacher’s knowledge for dissemination amongst the students in
future years. The field studies have given us first-hand experience with regards to Vermont and
New York’s own experiences with the abolition/women’s movements of the 19th Century.
Finally and of particular use and further thought are the lectures provided for us by learned
speakers well versed in the themes being pursued this year.
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Enduring Understandings:
·
Slavery is a terrible institution for both the enslaved as well as for the enslaver.
·
Even people with little apparent political power can effect change.
·
The women’s anti-slavery/benevolent societies were the foundations for the subsequent
women’s rights movement.
·
African-Americans have been fighting for their civil rights in the United States
for over 200 hundred years, not just since the 1950s & 60s. Erasing prejudice is not a
simple matter of helping others.
Essential Questions:
Ø
What was it like for fugitive slaves both on the plantations and on the Underground
Railroad?
Ø
How did the abolition movement get started in the USA?
Ø
Who were the primary movers of the movement?
Ø
What did the abolitionists do to bring about the end of slavery?
Ø
How were anti-slavery societies set up and run?
Ø
What was so important about anti-slavery fairs and the goods they produced?
Intended Learning Outcomes/Main Objectives:
ü
To expose students to the hardships of being a slave and the risks they took in
trying to escape.
ü
To give students an opportunity to argue the merits (or not!) of slavery and how
to end the suffering it caused.
ü
To create a venue for students to experience the roles of 19th Century abolitionists and
what they did for the anti-slavery cause.
ü
To make students analyze their own contemporary world and think of ways to improve
it for themselves and others.
Unit duration:
It is expected that this unit will take from two weeks to complete. This time frame
includes six 50-minute classes and two 100-minute classes. The unit will include
readings and analyses of primary sources, videos (slave narratives), a role-play,
a power point presentation, music, a hands-on project, debates and a final assessment.

(The following standards will be touched upon if not directly addressed.)
National History Standards:
Standards in History for Grades 5-12
Era 4
Expansion and Reform (1801-1861)

Standard 4: The sources and character of cultural, religious, and social reform movements in the
antebellum period.
Historical Thinking Standards for Grades 5-12
Standard 1: Chronological Thinking
B. Identify the temporal structure of a historical narrative or story.
C. Establish temporal order in constructing historical narratives of their own.
Standard 2 : Historical Comprehension
C. Identify the central question(s) the historical narrative addresses.
D. Differentiate between historical facts and historical interpretations.
E. Read historical narratives imaginatively.
F. Appreciate historical perspectives.
Standard 3 : Historical Analysis and Interpretation
B. Consider multiple perspectives.
D. Draw comparisons across eras and regions in order to define enduring issues.
J. Hypothesize the influence of the past.
Standard 4 : Historical Research Capabilities
A. Formulate historical questions.
B. Obtain historical data from a variety of sources.
F. Support interpretations with historical evidence.
Standard 5 : Historical Issues-Analysis and Decision-Making
A. Identify issues and problems in the past.
D. Evaluate alternative courses of action.
E. Formulate a position or course of action on an issue.
F. Evaluate the implementation of a decision.
Vermont Grade Expectations for History and Social Sciences
Inquiry
H&SS7-8:5 Students develop reasonable explanations that support the research
statement by
--Choosing and using appropriate methods for interpreting information, such as
comparing and contrasting, summarizing, illustrating, generalizing, sequencing,
synthesizing, analyzing, and/or justifying (e.g., analyzing information to determine
why two historical accounts of the same event might differ.)
H&SS7-8:6 Students make connections to research by
--Formulating recommendations and/or making decisions based on evidence.
H&SS7-8:7 Students communicate their findings by
--Developing and giving oral, written, or visual presentations for various audiences.
History
H&SS7-8:8 Students connect the past with the present by
--Explaining differences between historic and present day objects in the United States and/or the
world, evaluating how the use of the object and the object itself

changed over time, (e.g., comparing modes of transportation used in past and present
exploration in order to evaluate impact and the effects of those changes).
--Describing ways that life in the United States and/or the world has both changed
and stayed the same over time; and explaining why these changes have occurred (e.g.,
In what ways would the life of a teenager during the American Revolution be different
from the life of a teenager today? What factors have contributed to these differences?).
--Investigating and evaluating how events, people, and ideas (democracy, for example)
have shaped the United States and the world, and hypothesizing how different influences
could have led to different consequences (e.g., How did the ideals of Greek democracy
impact the world? How has European colonialism influenced race relations in Africa?).
I
H&SS7-8:9 Students show understanding of how humans interpret history
by
--Identifying different types of primary and secondary sources (for example, visual,
literary, and musical sources), and evaluating the possible biases expressed in
them (e.g., analyzing Paul Revere’s engraving of the Boston Massacre). I
H&SS7-8:10 Students show understanding of past, present, and future time by
--Making predictions and/or decisions based on an understanding of the past and
the present (e.g., after analyzing past events, determining what steps can impact
the future).
--Identifying important events in the United States and/or world, and describing
multiple causes and effects of those events.
--Explaining transitions between eras that occurred over time (e.g. independence
of African nations) as well as those that occurred as a result of a pivotal event
(e.g., the invention of the automobile and the light bulb).
Civics, Government, and Society
H&SS7-8:16 Students examine how different societies address issues of human
interdependence by
--Analyzing how shared values and beliefs can maintain a subculture (e.g., political
parties, religious groups). i
--Explaining conditions, actions, and motivations that contribute to tensions and/or
conflict within and among individuals, communities, and nations (e.g., investigating
the relationship between poverty and conflict). i
--Explaining ways in which conflicts can be resolved peacefully (e.g., assimilation
/separatism; affirmative action; diplomacy).
Preparation for Teaching:
·
TAH-6710 (Summer Seminar, readings, etc.)
·
Appropriate research into slavery and anti-slavery societies

·
Creation of student-appropriate lesson plans, student copies of worksheets and
rubrics, videos and visuals (pictures/power points)
·
Facsimiles of slavery objects, a ‘declaration of sentiment,’ and anti-slavery
fair goods
·
Enduring understandings, essential questions and a final assessment
Sources (Both Primary and Secondary)
(See following Annotated Bibliography.)
Activities: (what will the students be doing in preparing and doing class work)
Researching a fugitive slave/anti-slavery reformer
Creating a slave narrative power point
Readers’ Theater—The Tappan Brothers Confront the Nation over Slavery
Video: PBS’ Slavery and the Making of America (or other video with slave narratives)
Anti-slavery music & music sung by the slaves
Reenacting an anti-slavery convention (in character)
Anti-slavery refomer debates
Creation of anti-slavery fair & fair goods with slogans
Assessment: (what rubrics will you be implementing, essays, testing and any other)
An anti-slavery society meeting role play(s)
Final assessment—The Anti-Slavery Society Fair
Slave narrative power point
Oral presentations
Discussion questions
Guidelines and rubric for the slave narrative power point
Guidelines and rubric for the anti-slavery society fair goods and presentations

ANNOTATED BIBLIOGRAPHY
Ginzberg, Lori D. Untidy Origins: A Story of Women’s Rights in Antebellum New York Chapel
Hill, NC: University of North Carolina Press, 2005
This is an interesting almost fictional story of the women’s movement in upstate rural New York.
What is more is that the hard-working farm women involved in the tale request their rights
(1846) two years before the famous and celebrated advent of the women’s rights movement in
Seneca Falls, NY in 1848. Ms. Ginzberg does a satisfactory job researching where possible
and conjecturing when the historical records were not available. However, one is left with a
good sense of what women faced in this backwoods community and the legitimate request on
their part for recognition of their rights to own property and other fruits of their labors. Ms.
Ginzberg thus juxtaposes the rural women’s movement with that of the better known urban one.
As a result of this publication one wonders if there are not other as yet unheard stories to be told
about the early women’s rights movement especially those which may have occurred in the rural
though heretofore undocumented communities of the United States of the mid-1800s. Although
I would not have my middle-school students read the entire book, perhaps some excerpts of it
would be quite enlightening for them as an aid to visualizing the early struggle and sentiments of
American women looking for their ‘inalienable rights.’
This book was part of a Castleton course for history teachers. We also had the opportunity to
hear and question a teacher of women’s studies from Middlebury College, Ms. Amy Morsman,
during a discussion of the above mentioned book during the fall session (October 2008).
Leighow, Susan and Rita Sterner-Hine. The Antebellum Women’s Movement, 1820 to 1860: A
Unit of Study for Grades 8-11 Los Angeles, CA: National Center for History in the Schools at
the University of California, 1998
This guide to teaching about the early women’s movement is ideal for the teacher as it is
precise and easy to use. It gives clear overviews and explanations of the lessons as well as
well-prepared worksheets and activities. For someone who does not go into the women’s
movement in any great depth, this spiral notebook is still an important read to better understand
the events and the female perspectives surrounding them in the United States of the 19th
Century. Indeed, to fully understand the abolition movement of the 19th Century one does need
to understand the female perspective as they were the great movers in it. This, of course, led
them to the natural conclusion that they should have more rights as well as the AfricanAmericans, free and slave.

This book was part of a Castleton course for history teachers. These are the sort of materials and
resources teachers are often looking for to help them with the planning out of their lessons.
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Pearson, Jim and John Robertson. Slavery in the Nineteenth Century: A Unit of Study for
Grades 5-8 Los Angeles, CA: National Center for History in the Schools at the University of
California, 2006
This spiral bound book is as it says in its title, a unit of study. It contains many interesting and
student-friendly activities. Furthermore it can be a great aid to teachers for its ideas and
information all of which are presented appropriately for photocopying. Each plan comes with
lesson steps and ideas as well as with worksheets, etc. Even if one does not wish to follow the
well-thought out lessons plans, they can give rise to other more individual creations. For a
teacher presenting units on slavery and abolition this is a great resource with which to start out.
Finally, this item contains an interesting bibliography and reading list appropriate to the young
reader.

This book was part of a Castleton course for history teachers. These are the sort of materials and
resources teachers are often looking for to help them with the planning out of their lessons.
Ripley, C. Peter, Roy E. Finkenbine, Michael F. Hembree, and Donald Yacovone, eds. Witness
for Freedom: African American Voices on Race, Slavery, and Emancipation Chapel Hill, NC:
University of North Carolina Press, 1993
This is an excellent collection of African American primary reading sources for antebellum
abolition, the Civil War and Reconstruction in the United States. Moreover, the editors provide a
valuable chronology at the beginning of the book, a real aid in organizing the various events,
etc. This publication of this work has made it much easier to locate primary sources for a period
of time where they are quite difficult to find. Not only does one have these readings at one’s
fingertips, they are also organized into logical historic time frames. The introduction gives a
comprehensive account of the events and people involved in the African-American abolition
movement, both free and slave. Oftentimes, one must make logical guesses when trying to
fathom the thoughts of the aforementioned people, but this book/readings makes the guesswork
unnecessary. One can speak and give examples with authority with such ease as a result.

This book was part of a Castleton course for history teachers. We also had the opportunity to
hear and question one of the editors, Mr. Yacovone, during the summer seminar (2008).
Salerno, Beth A. Sister Societies: Women’s Antislavery Organizations in Antebellum America
Dekalb, IL.: Northern Illinois University Press, 2005
This book is meant for those who wish to immerse themselves in the American female antislavery societies of the 19th Century. The author follows a chronology of themes and events
blending the ideas, crises, first-hand accounts/sources, successes and failures of the
abovementioned societies. Furthermore, Ms. Salerno fosters the idea that if were not for these
female societies, abolition and male-dominated groups would not have achieved very much.
One is able to peer into the past and experience the social roles and subsequent frustrations of
the women of those times, and the how and why they were able to lay the foundation for the
women’s
rights campaign of the late 19th Century. Finally and what is more, Ms. Salerno provides a
useful list of the female anti-slavery societies in the book’s appendix; in this way one can see
the spread of the societies in the antebellum North. This book is essential to read for its
valuable information on the women’s anti-slavery groups and as a vital history to the
establishment of the women’s rights movement.
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This book was part of a Castleton course for history teachers. We also had the opportunity to
hear and question the author, Ms. Salerno, on one of the summer seminar’s field studies (2008).
Siebert, Wilbur H. Vermont’s Anti-Slavery and Underground Railroad Record Columbus, OH:
Spahr and Glenn Co., 1937
This book is a well-written and researched albeit scholarly work on the work done in pre-Civil
War Vermont with the aim of abolishing slavery. It is of particular interest for those of us who
live in Vermont for its lists of names of anti-slavery society and their towns and people with the
corresponding dates of the founding of the aforementioned societies. Mr. Siebert relates the
creation of the various ‘declarations of sentiment’ for both Vermont as well as some of the
towns. For the Vermont teacher in particular the above information is quite valuable to pass on
to the students as a window of what our ancestors were doing here in order to abolish slavery.
Mr. Siebert also mentions the downside of being so outspoken with those who did not agree
with the sentiments of the abolitionists. It is for these reasons that this book is important for a
clear and historic view of Vermont’s role in the anti-slavery struggle.

This book was found at the Castleton State library. It is a rare find although not a book one
would have younger students read. For the Vermont teacher, however, it is essential for its
information.
Stauffer, John. The Black Hearts of Men: Radical Abolitionists and the Transformation of Race
Cambridge, MA: Harvard University Press (New ED edition), 2004
This ‘guidebook’ to the lives of four radical abolitionists (two Afro-Americans: Frederick
Douglass and James McCune Smith; and two white Americans: Gerrit Smith and John Brown)
and is an intense biography not only of the aforementioned four men but also of the issues and
sentiments of the American population prior to the outbreak of the American Civil War. Mr.
Stauffer goes into great depth to explain evolution of the four so that the reader feels as if he
were
able to step into the past and actually witness the events affecting and perpetrated by them.
Although this book is not for the reader who likes to read light and enjoyable historical nonfiction as it is full of important facts, it is perfect for the truly serious who wish to have a
comprehensive understanding of those people and events which sparked the final struggle for
the abolition of the Afro-American slaves in the United States. Furthermore, should one be
studying the abolition movement and/or the causes of the American Civil War, this book is
essential for its scholarly treatment of those issues.

This book was part of a Castleton course for history teachers. As mentioned above this book is
more for the more serious student of the issues surrounding the chain of events and people
leading up to the American Civil War. It is not recommended for younger students although
perhaps senior high school students may be able to grasp the many strands woven together
within it. As a resource for teachers of the American Abolition Movement, especially its more
radical side, this book is vital to one’s bibliography.
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Stuckey, Sterling and Linda Kerrigan Salvucci. Call to Freedom (textbook and accompanying
supplementary materials, including: Citizenship Simulations and Case Studies; Daily Quizzes;
Vocabulary; and Readings) Boston: Holt, Rinehart and Winston, 2000 [The following are primary
sources found and used in the above textbook materials: To be determined.]
This textbook and supplementary materials have been invaluable not only as the primary source
of information for the students but also as an excellent resource for the teacher. The book is
written in a clear and understandable fashion, easy for the student to comprehend. The units
are subdivided into sections all of which include vocabulary reviews, comprehension questions,
writing piece suggestions and critical thinking questions. The text is highly readable with all
important vocabulary highlighted in bold black print. All important American documents are
found therein with clarifying commentary. All in all the text is a great source of information and a
good beginning point for student research. The supplementary materials are extremely useful
to the teacher in reinforcing the information presented in the text’s chapters by providing graphic
organizers, vocabulary activities, further reading selections, map work, political cartoons, critical
thinking case studies/activities, daily quizzes (sectional), study guides and three types of tests.
It is written with the Middle School student in mind as well. However, as with all texts, it is quite
heavy and a bit unwieldy for the students to carry round. The publishers are well known for their
academic textbook work. Although the copyright is now eight years behind us, the text and its
accompanying materials continue to be valuable sources of information for the class. With
regards to the presented unit this textbook provides an excellent activity in which primary
sources (mentioned previously) are presented to the students for an intensive study.

I found this series by going to one of the teachers’ conventions. I was researching a replacement
for the aging texts we had at the time. I wanted something which would lend itself to a Middle
School student while also giving them and the teacher valuable information and activities.
Wineburg, Samuel S. Historical Thinking and Other Unnatural Acts: Charting the Future of
Teaching the Past Philadelphia: Temple University Press, 2001
This publication is an interesting guide into the reasons and methods for teaching history. It is
quite academic in its format and therefore a bit difficult to digest at first go. On the other hand it
does delineate its themes well so that one can skim through for what is core of Mr. Wineburg
argument. One always hesitates when reading such a book as this as more often than not the
author’s prejudices become the essential mantra to carrying out the object, in this case teaching
history. However, the volume does bring up interesting questions on how to teach history and
the challenges faced by both the teacher and the students. Quite obviously one would not have
one’s students read this although an interesting debate could arise from some of the questions
raised therein. Moreover, an open discussion of the book with one’s peers would be beneficial
to a better understanding of the ups and downs of the information contained in it.

This book was part of a Castleton course for history teachers. As mentioned above, the book is a
bit thick for a quick glance although interesting points can be found in it. It would have been
better to have discussed this as a group to understand others’ points of view of not only the
information but also of the book itself.
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Overview and Thoughts about the Unit:
Getting Into the Anti-Slavery Mood

Firstly it is to be remembered that this unit is intended to be used in conjunction with a
previous unit where slavery in the United States has already been reviewed. This initial unit
includes the first types of forced labor in the Colonies, i.e. indentured servants and the Africans
forced across on the Middle Passage. The students see how the Africans were shipped and
subsequently treated upon arrival. The students see what life, including chores/labor, treatment,
housing, punishment, etc., was like for these people both on the large plantations as well as in the
private homes.

We also look at the movements afoot to free the slaves including the

Underground Railroad; Dear America has a nice video on this about a young slave girl named
Sophie.
The students also do reading from their texts especially about the on-going compromises
by the federal government giving more and more land to those who wish to expand the
institution of slavery even if by popular sovereignty. They make a map looking at the Missouri
Compromise, the Compromise of 1850 and the Kansas-Nebraska Act.

We read about the

Fugitive Slave Law of 1850 were even anti-slavery Northerners must turn in runaways or face
punishment themselves. The students read about the Dred Scott decision where the US Supreme
Court under Roger Taney decided that neither slaves nor free blacks were citizens of the United
States and therefore had no rights under the Constitution. Finally, the students were asked to
read a book about one of the more radical abolitionists, John Brown. The book is called Father
By Blood, written by Louella Bryant. All of the above lays the groundwork for the anti-slavery
society unit and then one on the American Civil War.
The purpose of this secondary unit is to give the students an idea of what was going on in
the North and in particular Vermont with regards to the anti-slavery/abolition movement via
personal experience. The basic format is to give the students a chance to discuss the pros and
cons of slavery, to form an anti-slavery society and to discuss/create their own ‘declaration of
sentiments.’ Two projects incorporated in this unit include a power point presentation, based on
an actual slave narrative, and an anti-slavery society fair. It should be mentioned here that the
‘fair’ is opened to other creations not solely ones in which the actual fairs would have had. For
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example, the students may create either real items or facsimiles of actual items in addition to
petitions, songs, etc. which were in fact made separately from these fairs. There is something for
everyone in this way.
The students are also presented with the essential questions from the proposal as well as
excerpts from the Vermont Anti-Slavery Society’s ‘Declaration of Sentiments’ for discussion.
All of these items together give the students a personal sense of what one facet of the antebellum North was like. Moreover, the students are allowed to free their creative spirits both in
the power point as well as, and more so, in the anti-slavery society fair. This unit, therefore,
works as a culmination and as reinforcement to the myriad subjects studied in the previous unit.
The students greatly enjoyed this unit coming up with brilliant virtual slave narratives as
well as interesting and even unique items for the fair.

In general they maintained their

concentration well throughout the unit although some reminders by the teacher were helpful. A
final note for the reader/teacher is to remember to give the students ample time to prepare and
practice their projects. In fact, the students were given an extra day to finish the narratives as
they were so involved and wanted to have a good finished product. Of course, the teacher may
modify the project as (s)he deems necessary to fit the needs of his/her class.
It is interesting to note how the students connect this experience with what is going on in
their own lives. This was especially true at the time of the unit as Vermont was discussing its
marriage equality law. However, one could also connect slavery then to forced labor nowadays,
e.g. sweat shops. As one can see this unit may open the door to a variety of discussions on our
modern world and its ideas.
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Suggested Lesson Plans for Getting Into the Anti-Slavery Mood
Lesson One—
Gather the students around in a circle for an easy discussion format. Write and read ‘the
enduring understandings and the essential questions’ from the proposal to the students; one may
of course pick and choose which ones seem most appropriate for the discussion in mind. Ask
them to discuss their feelings on the issues touched upon.
Enduring Understandings:
v Slavery is a terrible institution for both the enslaved as well as for the enslaver.
v Even people with little apparent political power can effect change.
v The women’s anti-slavery/benevolent societies were the foundations for the
subsequent women’s rights movement.
v African-Americans have been fighting for their civil rights in the United States
for over 200 hundred years, not just since the 1950s & 60s.
v Erasing prejudice is not a simple matter of helping others.
Essential Questions:
• What was it like for fugitive slaves both on the plantations and on the
Underground Railroad?
• How did the abolition movement get started in the USA?
• Who were the primary movers of the movement?
• What did the abolitionists do to bring about the end of slavery?
• How were anti-slavery societies set up and run?
• What was so important about anti-slavery fairs and the goods they produced?
From this debate the teacher is able to get the students to understand why people in the North
formed anti-slavery societies. Go over with the students the history of the anti-slavery societies.
Tell the students they are going to have the opportunity to form their own anti-slavery society.
Have the students think about what they could do to bring about the end of slavery in their
society.
Lesson Two (or more and class time for project completion)—
It is nice to have abolition and/or slave music playing as the students come to set the scene and
mood. Choose some of the students to take roles and read the Readers’ Theatre from Jim
Pearson’s book (See Bibliography.). This helps get them back into the mood. (Furthermore I
also write William Lloyd Garrison’s 1831 quote on the board to further kindle the students: 'The
Constitution of the United States was a contract with hell, a contract with infamy.'
The students are asked what they can do to bring others into the anti-slavery society to help
abolish slavery. After the debate the teacher suggests inviting others to come to listen to slave
narratives. The teacher explains to the students how these were used to persuade others to join
the cause by their true and, oftentimes, horrific portrayal of life for the slaves. As an example,
the teacher shows the students an excerpt from PBS’ Slavery and the Making of America (or
HBO’s Unchained Memories: Readings from the Slave Narratives, or some such video as the
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two previous ones). A good one to show is the one about Harriet Jacobs, the first person to
write a slave narrative.
Once the students have the idea of what goes into a slave narrative, they are given the
guidelines and rubric for the power point creation of a slave narrative. In this unit the students
were put into pairs to work on a seven-slide power point because of time constraints. An
individual student could do a longer narrative should one so decide. There are many websites
xroads.virginia.edu/~hyper/wpa/wpahome.html
or
www.vgskole.net/prosjekt/slavrute/primary.htm to name two examples) where slave narratives
may be found. However, make sure the students have one before they start their power points.
After all the power points are to go along with the slave narrative the students are presenting.
Finally, the time given to the students to create their projects depends on how long the virtual
narratives are to be as deemed by the teacher.
Lesson Three—
This lesson is given over to the presentation of the narratives. Depending on the number of
narratives, one may need to provide more time. Some abolition and/or slave music is good
background for the presentations.
Lesson Four—
At this point the ‘anti-slavery society’ needs to be reconvened to decide on how to further the
aims and goals of the group. One may reiterate either their ‘sentiments’ and/or the actual ones
from the Vermont Anti-Slavery Society or the American Anti-Slavery Society; both of these are
readily available on line. After some debate on the next step, the teacher suggests that the
society come up with a fund raiser in the form of fair where homemade goods will be sold. It is
explained to the students that money raised in the fair will go towards supporting anti-slavery
petitions to Congress or abolitionist publications, or to buying the freedom of slaves outright, etc.
Each product should have some sort of anti-slavery slogan on it or on a card to the side. The
students then brainstorm what sort of products could be produced; the teacher could help with
this by suggesting baked goods and hand-sewn items (or facsimiles of them) to get the students
started. After the brainstorming has died down, the teacher announces the next project, or the
Anti-Slavery Society fair, whose purpose is to raise money for the cause. The students then
receive the guidelines and rubric for this project. Although not necessary historically accurate,
one may open the fair to the creation and dissemination of anti-slavery petitions, songs, etc.
produced by the students. In this way more possibilities for student success will be met it is
hoped.
Lesson Five (and more class time for project completion)–
As with the previous project sufficient time must be included for the success of the project. At
least two periods (50 minutes each) should be enough. Again extra time may be needed as
necessary. The students should be reminded that at the ‘fair’ they will be presenting their
products with a short explanation.
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Lesson Six–
This is the holding of the fair where the students present their products, slogans and the
explanations. It helps if the students’ desks are put into a circle so that each student can see
the products easily. If one wants, each student could his/her peers based on the rubric. In this
way they tend to pay closer attention to what happens. It is particularly nice if baked goods are
brought in as the students then get to ‘sample’ the tasty goods. The teacher may wrap the fair
up with words about its success and how much money they have raised for the cause.
Lesson Seven-This is the final lesson where the wrap-up takes place. The teacher should revisit the initial
enduring understandings and essential questions as an assessment of the success of the unit.
The students can also give their views on the project and their observations of what it must have
been like.
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American Anti-Slavery Societies:
Men and women changing their world together

--It is circa 1840. You are a member of the Rutland Anti-Slavery Society. You wish to spread
the word about the evils of slavery so that others will join. Your mission is to relate a slave
narrative to your peers. You will be using power point in which you will give a short show (7
slides) to go along with your narrative. On the first slide you should have a picture of the slave
upon which you basing the narrative, if available, his/her name, where they were enslaved and
the presenters’ names. Slides 2-6 should show the life of the slave according to the narrative
(primary source) as much as possible. Slide 7 is your final slide and should have a remark or
question which will make the watchers think about how bad slavery is. Remember that you
would like the watchers to become abolitionists, too. You will work with another member to
produce and give this narrative. First you will need to find a slave narrative from the Internet,
just Google ‘slave narratives’ and choose one person’s. You should read and summarize your
narrative. Next rewrite it in your own words, which you will read along with your slide show.
See the rubric for grading guidelines.
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Digital Storytelling : Slave Narrative Power Points

Class: American History
Unit: Slavery/Anti-Slavery Societies
Student Names: ________________________________________

4

3

2

1

Images

Images create a
distinct
atmosphere or
tone that matches
different parts of
the story. The
images may
communicate
symbolism and/or
metaphors.

Images create an
atmosphere or
tone that matches
some parts of the
story. The images
may communicate
symbolism and/or
metaphors.

An attempt was
made to use
images to create an
atmosphere/tone
but it needed more
work. Image choice
is logical.

Little or no attempt
to use images to
create an
appropriate
atmosphere/tone.

Point of View Purpose

Establishes a
purpose early on
and maintains a
clear focus
throughout.

Establishes a
purpose early on
and maintains
focus for most of
the presentation.

It is difficult to figure
There are a few
lapses in focus, but out the purpose of
the purpose is fairly the presentation.
clear.

Voice Consistency

Voice quality is
clear and
consistently
audible throughout
the presentation.

Voice quality is
clear and
consistently
audible throughout
the majority (8595%) of the
presentation.

Voice quality is
Voice quality needs
clear and
more attention.
consistently audible
through some (7084%)of the
presentation.

Point of View Awareness of
Audience

Strong awareness
of audience in the
design. Students
can clearly explain
why they felt the
vocabulary, audio
and graphics
chosen fit the
target audience.

Some awareness
of audience in the
design. Students
can partially
explain why they
felt the
vocabulary, audio
and graphics
chosen fit the
target audience.

Some awareness
of audience in the
design. Students
find it difficult to
explain how the
vocabulary, audio
and graphics
chosen fit the target
audience.

Limited awareness
of the needs and
interests of the
target audience.

Economy

The story is told
with exactly the
right amount of
detail throughout.
It does not seem
too short nor does
it seem too long.

The story
composition is
typically good,
though it seems to
drag somewhat
OR need slightly
more detail in one
or two sections.

The story seems to
need more editing.
It is noticeably too
long or too short in
more than one
section.

The story needs
extensive editing. It
is too long or too
short to be
interesting.

CATEGORY
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Anti-Slavery Societies:
Doing your part to free the slaves

--You have just finished a very important meeting at the local anti-slavery society. There was
much discussion about how to support the abolition movement. You all want to help in some
fashion. Petitions could be written up to your political representatives. Articles could be written
up for your local newspaper or perhaps for an abolitionist publication like The Liberator. You
could also produce a song to perform. Others of you would like to hold a fair where you can sell
products in order to raise money for the cause. These products (or their facsimiles) could include
a hand-made item like a handkerchief, socks, a food item, etc. An anti-slavery slogan or motto
should be included either on the item or on a card beside it to alert others to the cause.
Remember that the bottom line is that you want to convince others that slavery is a bad
institution so everyone should be supporting its abolition. Regardless of what you do, all these
items must be shared at the fair. We will overcome this terrible evil!
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You will be assessed on the following items:
Persuasiveness of product

Excellent

Good

Fair

Poor

Quality of product

Very well made

Well made

Average

Sloppy

Distinctiveness of idea

Very unique

Interesting

Same old
stuff

Boring

Declaration of Sentiments
of the Vermont Anti-Slavery Society (16 Feb. 1836)
We, the members of the Vermont Anti-Slavery Society, do recognize the following statements as
a declaration of our determination to end the abomination of slavery in this country.
1) American slavery is a sin, which should be opposed uncompromisingly by the Christian, the
philanthropist, and the republican.
2) For the people to sanction, even by their silence, the existence of slavery is to acquiesce in the
subversion of the fundamental principles of all freedom.
3) Slavery and the slave trade in the District of Columbia is a ‘plague-spot’ on the face of the
government and should be removed by the exercise of the constitutional powers of Congress.
4) The only sure means of overthrowing slavery is by free discussion and the operation of public
sentiment on the consciences of the nation.
5) The admission by distinguished advocates of slavery that the Southern people do not fear
slave insurrections by the dissemination of anti-slavery publications but do fear their effect upon
the consciences of the slaveholders, is convincing proof of the efficiency of our measures.
6) We consider the many recent attempts to stifle free discussion by mobs as alarming evidence
of the decline of public morals, patriotism, and liberty.
7) We will uphold free discussion of public evils and public and private rights.
8) While condemning slavery, we do not design to provoke the resentment of the South against
the North, but to ensure repentance and save the oppressor and the oppressed from the evils their
relation never fails to bring upon them.
9) We believe that emancipation would not endanger the persons or the property of the whites;
that the freed blacks, if properly treated and instructed, would become orderly and industrious;
and that the planters would be enriched by employing them as laborers.
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10) We regard the doctrines of the American Colonization Society as tending to obstruct
emancipation and think Gerrit Smith’s example in withdrawing from that society worthy of
imitation by opponents of slavery.
11) We admire the fortitude and philanthropy of James G. Birney in favoring immediate
emancipation and commend his paper, the Philanthropist, to the friends of human rights.
12) We deem George Thompson and Charles Stuart not as ‘foreign emissaries’ but as
messengers of truth to a guilty people and the persecution of the former a disgrace to our
country.
13) We can never forget the lofty and fearless spirit of the calumniated and heroic William Lloyd
Garrison.
THE AMERICAN ANTI-SLAVERY SOCIETY
DECLARATION OF SENTIMENTS (1833)
We have met together for the achievement of an enterprise, without which that of our fathers is
incomplete; and which, for its magnitude, solemnity, and probable results upon the destiny of the
world, as far transcends theirs as moral truth does physical force.
In purity of motive, in earnestness of zeal, in decision of purpose, in intrepidity of action, in
steadfastness of faith, in sincerity of spirit, we would not be inferior to them....
Their grievances, great as they were, were trifling in comparison with the wrongs and sufferings
of those for whom we plead. Our fathers were never slaves -- never bought and sold like cattle -never shut out from the light of knowledge and religion -- never subjected to the lash of brutal
taskmasters.
But those, for whose emancipation we are striving -- constituting at the present time at least onesixth part of our countrymen -- are recognized by law, and treated by their fellow-beings, as
brute beasts; are plundered daily of the fruits of their toil without redress; really enjoy no
constitutional nor legal protection from licentious and murderous outrages upon their persons;
and are ruthlessly torn asunder -- the tender babe from the arms of its frantic mother -- the
heartbroken wife from her weeping husband -- at the caprice or pleasure of irresponsible tyrants.
For the crime of having a dark complexion, they suffer the pangs of hunger, the infliction of
stripes, the ignominy of brutal servitude. They are kept in heathenish darkness by laws expressly
enacted to make their instruction a criminal offence.
These are the prominent circumstances in the condition of more than two million people, the
proof of which may be found in thousands of indisputable facts, and in the laws of the slaveholding States.
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Hence we maintain -- that, in view of the civil and religious privileges of this nation, the guilt of
its oppression is unequalled by any other on the face of the earth; and, therefore, that it is bound
to repent instantly, to undo the heavy burdens, and to let the oppressed go free...
It is piracy to buy or steal a native African, and subject him to servitude. Surely, the sin is as
great to enslave an American as an African.
Therefore we believe and affirm -- that there is no difference, in principle, between the African
slave trade and American slavery:
That every American citizen, who detains a human being in involuntary bondage as his property,
is, according to Scripture, (Ex. xxi, 16,) a manstealer.
That the slaves ought instantly to be set free, and brought under the protection of law:
That if they had lived from the time of Pharaoh down to the present period, and had been
entailed through successive generations, their right to be free could never have been alienated,
but their claims would have constantly risen in solemnity:
That all those laws which are now in force, admitting the right of slavery, are therefore, before
God, utterly null and void; being an audacious usurpation of the Divine prerogative, a daring
infringement on the law of nature, a base overthrow of the very foundations of the social
compact, a complete extinction of all the relations, endearments and obligations of mankind, and
a presumptuous transgression of all the holy commandments; and that therefore they ought
instantly to be abrogated.
We further believe and affirm -- that all persons of color, who possess the qualifications which
are demanded of others, ought to be admitted forthwith to the enjoyment of the same privileges,
and the exercise of the same prerogatives, as others; and that the paths of preferment, of wealth
and of intelligence, should be opened as widely to them as to persons of a white complexion.
We maintain that no compensation should be given to the planters emancipating their slaves:
Because it would be a surrender of the great fundamental principle, that man cannot hold
property in man:
Because slavery is a crime, and therefore is not an article to be sold:
Because the holders of slaves are not the just proprietors of what they claim; freeing the slave is
not depriving them of property, but restoring it to its rightful owner; it is not wronging the
master, but righting the slave -- restoring him to himself:
Because immediate and general emancipation would only destroy nominal, not real property; it
would not amputate a limb or break a bone of the slaves, but by infusing motives into their
breasts, would make them doubly valuable to the masters as free laborers; and
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Because, if compensation is to be given at all, it should be given to the outraged and guiltless
slaves, and not to those who have plundered and abused them.
We regard as delusive, cruel and dangerous, any scheme of expatriation which pretends to aid,
either directly or indirectly, in the emancipation of the slaves, or to be a substitute for the
immediate and total abolition of slavery.
We fully and unanimously recognize the sovereignty of each State, to legislate exclusively on the
subject of the slavery which is tolerated within its limits; we concede that Congress, under the
present national compact, has no right to interfere with any of the slave States, in relation to this
momentous subject:
But we maintain that Congress has a right, and is solemnly bound, to suppress the domestic slave
trade between the several States, and to abolish slavery in those portions of our territory which
the Constitution has placed under its exclusive jurisdiction.
We also maintain that there are, at the present time, the highest obligations resting upon the
people of the free States to remove slavery by moral and political action, as prescribed in the
Constitution of the United States. They are now living under a pledge of their tremendous
physical force, to fasten the galling fetters of tyranny upon the limbs of millions in the Southern
States; they are liable to be called at any moment to suppress a general insurrection of the slaves;
they authorize the slave owner to vote for three-fifths of his slaves as property, and thus enable
him to perpetuate his oppression; they support a standing army at the South for its protection;
and they seize the slave, who has escaped into their territories, and send him back to be tortured
by an enraged master or a brutal driver. This relation to slavery is criminal, and full of danger: It
must be broken up.
These are our views and principles -- these our designs and measures. With entire confidence in
the overruling justice of God, we plant ourselves upon the Declaration of our Independence and
the truths of Divine Revelation, as upon the Everlasting Rock.
Source: Louis Ruchames, ed., The Abolitionists (1963), 78.
http://usa.usembassy.de/etexts/democrac/18.htm
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