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Names of Teacher-participants: Jill Dawson and Aubrey Garrison
EDU 6710 C07- The Enduring Legacy of the American Revolution – Freedom
Title: Emancipation Board Games: Reformers Who Challenged and Changed
People’s Perceptions of Freedom and Equality in America
Date: 16 April 2009
Grade Level: 7th-8th grade humanities
Milestones: This seminar has cemented our commitment to helping our students
make their own historical interpretations using a variety of primary sources to
include text, broadsides, photographs, art, and music. While the seventh grade
curriculum at Colchester Middle School has required us to teach historical
concepts of the ancient world, leading to the medieval era, we have been very
deliberate about laying important foundations this year that we will be able to
refer back to next year, when we begin teaching eighth-graders United States
history. The process of identifying important historical concepts has been a very
important part of our instruction of the seventh grade curriculum. We are planning
to teach our unit, Emancipation Board Games: Reformers Who Challenged and
Changed People’s Perceptions of Freedom and Equality in America near the end of
our students’ eighth grade year, which is happening in 2009-2010. Since we know
the themes and concepts that we will be focusing on with students next year, we
have already begun laying a foundation that our students will be able to build and
reflect upon. Most notably, we’ve been teaching students about the emergence of
Greek democratic values and their influence upon the Roman Republic. We have
helped our students to learn about ways that citizenship, slavery, and gender roles
were defined in these (and other) civilizations. This process is a very important
component of what our students will be learning about next year, because they
explain from where our Founding Fathers drew their ideas, inspiration, and
justification for maintaining the status quo. Looking at the ancient world’s concept
of race and gender has also been an important part of this year, one that will help
students to better understand the significance and savagery (and racial
implication) of the American brand of slavery.
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The Humanities Model: This unit was collaboratively designed using the
humanities model- one that integrates social studies and language arts skills and
concepts. It is our belief that our instruction should be as integrated as much as
possible, in order to allow our students to spend substantial blocks of time
reinforcing their literacy and social studies skills in a meaningful context. While
each of us maintains our own separate grade book and classroom, we do all of our
planning and teaching in tandem. We have a shared planning period each morning.
Together, we each teach two double blocks (90 minutes a day plus 30 minutes for
silent reading) five days a week. Our class sizes range from approximately 20-23
students, for a team total of 84 students. We keep the same students for two
years, allowing us to plant seeds in seventh grade that will be harvested in eighth.
Our classrooms are separated by a door that we open whenever we bring our
classes together. With few exceptions, whatever is going on in one room is also
taking place in the room next door. Due to space constraints in our library and
computer lab, however, there are occasions when our students take turns using a
space. For example, when one of our classes is in the library, the other one may be
in the computer lab (and vice versa).
For some activities, such as our daily grammar exercises, we work within our own
individual classrooms. For other activities such as introducing a new unit or
project, or showing students websites on the interactive white board, we combine
our classes into one room to disseminate information or encourage large group
cooperation. Since we teach in tandem, our agendas are the same, our projects are
the same, our assessments are the same, and our targeted essential
understandings are the same for all of our students.
Final Proposal: The intent of our unit is to help students understand how the
leadership, sacrifice, and achievement of a few key heroes and heroines during the
antebellum period were essential in harnessing the power of collective action that
helped challenge and change people’s perceptions of freedom and equality in
America (eventually leading to the passage of the 13th, 14th, and 15th amendments
to the Constitution).
In addition to identifying the contributions of some of these key individuals,
students will become familiar with the competing motivations and interests of a
variety of different groups to include the following: the American Colonization
Society, black and white abolitionists, fugitive slaves, women’s anti-slavery
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societies, women’s rights activists, and slaveholders, in order to better understand
the context and complexity of the antebellum period.
By comparing and contrasting the motives and interests of varying groups, students
will learn that people’s beliefs about freedom and equality often varied depending
upon their race, gender, social class, and religion. By focusing on the leadership,
sacrifice, and achievement of key individuals during the antebellum era, students
will recognize that the collective power of individuals of the antebellum era
continues to have a ripple effect today.
Seminar Impact: We attended this institute together in order to spend some time
working collaboratively on a humanities project for our 7th-8th graders, and to
increase our contextual understanding of the early to mid-nineteenth century.
Because we’d both felt that deepening our content knowledge would help us to more
fully bring this time period to life for our students, we were thrilled at how
instrumental this five-day institute was in accomplishing that goal, particularly with
regard to the contributions of women and black abolitionists. Riveting
presentations from speakers passionate about their subject areas, such as Beth
Salerno and Donald Yacovone, not only increased our knowledge of people, events,
and historical context, they ignited our curiosity and fascination for this dynamic
era. This curiosity was also fueled by the ample supply of resources that we were
given throughout the week. The readings we will do throughout the year will
broaden our own knowledge of the antebellum period and will help us to better
select information to share with students. The fact that some of the materials we
received were written with students in mind further increases our excitement
about teaching our unit, because it increases our confidence that we will be able to
provide a rich contextual and textual base for our students’ own exploration and
learning. Having the opportunity to participate in fieldtrips to the Rokeby Museum
and the National Women’s Hall of Fame allowed us to play the part of students for
a while, and reinforced our dedication to teaching history in a meaningful, relevant
way.
Central Questions:
§ What were some common beliefs about freedom and equality in America
during the antebellum period? How did these beliefs differ based upon
identity?
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How did the leadership, sacrifice, and achievement of key reformers
during the antebellum period help to harness the power of collective
action—despite many obstacles?
How did the actions of abolitionists and fugitive slaves of both genders
help challenge and change beliefs about freedom and equality in America?
In what ways were perceptions of freedom and equality challenged and
changed by people’s collective actions during the antebellum period?

Challenge Questions:
§ In what ways are perceptions of freedom and equality in America being
challenged and changed by people’s collective actions today?
§ How does identity impact people’s beliefs about freedom and equality
today?
Lesson Length: Six weeks (this may be tailored depending upon your needs)
Key Ideas:
§ During the antebellum era, people’s beliefs about freedom and equality
varied based upon their race, gender, social class, and religion.
§ The abolitionist and women’s rights movements started out small, but
gained momentum due to the leadership, sacrifice, and achievement of
key individuals; people’s motivations for joining these movements varied.
§ Abolitionists used slave narratives to help challenge and change people’s
perceptions of freedom and equality.
§ Women played many roles within the abolitionist movement; some were
instrumental in the women’s rights movement.
§ The antebellum era was a dynamic time in which people struggled with
customs, assumptions, and identity as their beliefs about freedom and
equality were challenged and/or changed.
Intended Learning Outcomes:
Students will…
§ identify up to 18 key reformers whose contributions, sacrifices, and
leadership were instrumental in harnessing the power of collective action
to challenge and change perceptions of freedom and equality.
§ provide examples of organizations that challenged and changed
perceptions of freedom and equality and explain how the power of
collective action influenced this change.
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compare and contrast the motivations and perspectives of organizations
wishing to advance the cause of freedom and equality with those seeking
to maintain the status quo.
analyze a variety of primary and secondary source materials (i.e.
historical documents, picture books, music, art, political cartoons) to
construct their own historical interpretations that illustrate how the
collective actions of individuals during the antebellum period helped
challenge and change common perceptions of freedom and equality in
America.
work in groups to create a board game that demonstrates students’
understandings of the unit’s key ideas by focusing on one key organization
of the antebellum period, as well as it’s leaders and impacts.

National History Standards:
Era 4: Expansion and Reform (1801-1861)
§ Standard 2D: The student understands the rapid growth of “the peculiar
institution” after 1800 and the varied experiences of African Americans
under slavery.
§ Standard 3A: The student understands the changing character of
American political life in “the age of the common man.”
§ Standard 4A: The student understands the abolitionist movement.
§ Standard 4C: The student understands changing gender roles and the
ideas and activities of women reformers.
Vermont Standards:
§ 4.4 Effects of Prejudice: Students demonstrate understanding of the
concept of prejudice and of its effects on various groups.
§ 6.4 Historical Connections: Students identify major historical eras and
analyze periods of transition to understand the past, the present, and
the relationships between the two.
§ 6.6 Being a Historian: Students use historical methodology to make
interpretations concerning issues and events.
§ 6.14 Forces of Unity and Disunity: Students understand the tensions
between the forces of unity and those of disunity.
§ 6.19 Identity: Students understand the variety of influences and
impacts of the construction, preservation, and change of identity within
families, other social structures, and nations.
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Preparation for Teaching: Students need to be familiar with the Declaration of
Independence. They need to understand that the debate regarding slavery was a
delicate topic, even as the Constitution was being written. They need to
understand the compromises involved in writing the Constitution (the 3/5
compromise, postponing the discussion about slavery for 20 years) in order to
recognize that the Constitution could be viewed from different perspectives; it
could be viewed as a document that prohibits slavery and it could be viewed as a
document that justifies slavery.
Activities:
As a pre-assessment, give students a bingo card featuring images of important
reformers from the antebellum era. Ask students to identify as many of the
images as they can. Ask students to define the words “freedom” and “equality” in
terms of their modern lives, so that a contrast may be built between their modern
definitions and the definitions that people attributed to those terms during the
antebellum era.
Introduction:
§ Launch the unit by having each student participate in a scavenger hunt to
find information about all of the individuals featured on the preassessment bingo card.
o After students complete their research, they will use what they know
to create their own bingo cards for another round of bingo.
o Students will also complete the “Reformer Sort” and “Reformers and
Their Goals” activities to help them begin to see relationships and
common causes among the key reformers to be studied.
o Students with then choose one of the reformers from the scavenger
hunt to research more deeply. Each student will create a posable,
paper action figure of one of the reformers from the scavenger hunt.
o Students will also sort these paper action figures into groups based
upon their identity (ex. abolitionists, fugitive slaves, women’s rights
activists). We will discuss areas of overlap; this concept will be
further developed throughout the unit.
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Teaching Moments:
§ Students will listen to and analyze the lyrics of “Ghosts of the Civil War”
and “Frederick and Abraham Interlude” from the book Hip-Hop U.S.
History. These songs highlight some of the key reformers, events, and
concepts students will study throughout the unit.
§ Students will participate in a scavenger hunt to learn about 18 reformers.
§ Students will create their own bingo cards using research templates, and
will play a second round of Reformer Bingo.
§ Students will sort reformers into categories (ex. abolitionists, fugitive
slaves, women’s rights activists).
§ Students will collaboratively create a visual timeline that showcases
photographs or sketches of important people, events, and documents of
the antebellum era. This will be posted on the classroom walls as a visual
reference to help students understand historical context.
§ Students will create posable, paper action figures of one of the key
reformers pictured on their bingo cards, using at least two primary
sources to identify the reformer’s identity and impact during the
antebellum era.
§ In addition to the posable, paper action figure of their reformer,
students will also find and share a photograph or likeness of their
reformer (This will be one of the two required primary source materials).
§ Students will sort their paper action figures into groups based upon their
identity (ex. abolitionists, fugitive slaves, women’s rights activists).
These action figures will be added to the visual timeline.
§ Students will analyze photographs, political cartoons, and song lyrics to
identify how people’s ideas regarding freedom and equality differed
according to race, gender, and social class.
§ Using a variety of primary source documents in their research, students
will create a dual-perspective fan book, a poem for two voices, or a skit
for one of the following arguments:
o Supporters of slavery versus fugitive slaves who wish to abolish it.
o Supporters of the American Colonization Society versus abolitionists
who oppose the deportation and colonization of slaves.
o Supporters of the Declaration of Sentiments versus people who
oppose the enfranchisement of women.
o Abolitionist women who wish to free the slaves and fight for women’s
rights versus abolitionist women who only wish to free the slaves.
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Students will play a final round of Reformer Bingo as a review of key
concepts and a formative assessment.
Students will apply what they’ve learned to conduct additional research
to learn more about one of the following groups: fugitive slaves, women’s
rights activists, and abolitionists.
Throughout the course of their research, students will:
o determine who the key leaders of their groups were.
o use primary and secondary sources to find evidence about their
group’s goals, perspectives, and impacts regarding freedom and
equality.
o determine whether the federal government helped or hindered the
accomplishment of their group’s goals.
o apply research to create a historically accurate board game that
teaches the class about that group’s role during the antebellum era
and explains how the group challenged or changed people’s perceptions
of freedom and equality.

Closure:
§

Students will play each other’s games to learn about key leaders, lasting
impacts, and multiple perspectives regarding freedom and equality.

Assessment:
§ Students will be formatively assessed throughout the unit (i.e. exit cards
at the end of class, participation in class discussions and activities,
Reformer Bingo).
§ Students’ board games will be used as a culminating activity for the unit
and will be assessed accordingly. (See Rubric)
§ As a summative assessment, students will take a multiple-choice test and
constructed-response questions. The constructed response questions will
tie back to our unit’s central questions.
Annotated Resources (Bibliography): Our annotated bibliographies will be
attached in a separate document because we each completed our own.
Accommodations: Throughout our unit, the following accommodations will be made,
as necessary:
• use of a range of texts at various reading levels
• accommodated quizzes
• multiple opportunities for students to practice skills
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exploration and demonstration of key concepts via a variety of modalities (i.e.
photograph analysis, art projects, listening to music)
differentiated assignments (by readiness, learning profile, and interest)
books on tape, where appropriate
use of Read Write Gold, where appropriate
shortened/abbreviated assignments and tests for students with identified
learning needs (IEP, ESL, other)
individual assignments/projects for students on a case by case basis
projection of documents/images on the Smartboard and/or via the document
projector (These technology tools allow us to enlarge, highlight, and focus in on
pieces of text and images.)
challenge activities and assignments for students who demonstrate an
exceptional level of understanding with regard to the unit’s key concepts and
skills
Antebellum Reformers Students Will Research:

•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

Henry Highland Garnet
Henry Box Brown
Frederick Douglass
William Lloyd Garrison
Gerrit Smith
William and Ellen Craft
John Brown
John McCune Smith
Harriet Tubman
Sojourner Truth
Elizabeth Cady Stanton
Lucretia Mott
Susan B. Anthony
Sarah and Angelina Grimké
Harriet Jacobs
Lucy Stone
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Emancipation Board Games:
Reformers Who Challenged and Changed People’s Perceptions of Freedom and
Equality in America
Unit Schedule
(Week 1) Day 1

Day 2

- Reformer Bingo preassessment
- Review unit
expectations with
students (KUD sheet)

- Listen to songs and
highlight key items
in lyrics
- Begin scavenger
hunt
- Introduce visual
timeline as hwk.
HW: timeline info.
due on day 5

(Week 2) Day 6

Day 3
- Scavenger hunt
HW: finish
scavenger hunt
timeline info. due
on day 5
(L) (C)

Day 4

Day 5

- Review scavenger
hunt information
- Have students
complete comment
cards about the
activity
- Bingo with student
created cards
- Begin “Reformers
and Their
Roles/Goals” activity
(hw if not finished in
class)
HW: timeline info.
due on day 5

- Review “Reformers
and Their Roles/Goals”
- Review timeline info.
- Construct visual
timeline
- Reformer Sort (hw if
not finished in class)

Day 10

HW: finish Reformer
Sort
(C)

Day 7

Day 8

Day 9

- Work on action
figure

- Work on action
figure

- Work on action
figure

HW: Action figure
due on day 10

HW: Action figure
due on day 10

HW: Action figure
due on day 10

(L) (C)

(L) (C)

(L) (C)

(C)

(Week 3) Day 11

Day 12

Day 13

Day 14

Day 15

- Add action figures
and primary source
pictures to visual
timeline

- Introduce dual
perspective assign.
and give out topics
- Work time

- Work time for dual
perspective projects

- Work time for dual
perspective projects

- Primary source
activity about
Frederick Douglass and
the Constitution
HW: Exit card

- Share dual
perspective projects
- Have students
complete comment
cards about the
activity

HW: dualperspective project
due on day 15

HW: dualperspective project
due on day 15

HW: dualperspective project
due on day 15

(C)

(C)

(L) (C)

(L) (C)

- Review Reformer Sort
- Introduce posable
action figure
assignment
- Have students begin
working on their action
figures using their
bingo cards/scavenger
hunt notes/timelines to
help them
(C) HW: Action
figure due Fri.

- Share figures
- Have students sort
action figures by
identity and discuss
- Post action figures on
timeline

HW: Study for
upcoming quiz
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(Week 4) Day 16
- Review game for quiz

Day 17

14
Day 18

- Reformers and
Their Roles: Quiz #1

- Primary source
activity about: Henry
“Box” Brown

HW: Study for quiz
HW: Exit card

Day 19

Day 20

- Review quiz &
homework
- Introduce board
game project
- Arrange board game
groups/topics
HW: Work on board
game

- Primary source

(C)

activity about
Elizabeth Cady
Stanton, the Decl. of
Sentiments and the
Dec. of Independence
HW: Work on board
game
(C)

(Week 5) Day 21

Day 22

Day 23

Day 24

Day 25

- Elizabeth Cady
Stanton primary source
activity continued

- “Reformer Bingo ”
round 2

- “Reformer Bingo”
for a quiz grade
- Time to work on
board games
HW: Work on board
game

- Time to work on
board games

HW: Exit card /
board game

- Primary source
activity about:
Women’s Dress
reform
HW: Work on board
game

(C)

(C)

(C)

(Week 6) Day 26

Day 27

Day 28

Day 29

Day 30

- Time to work on board
games

- Time to work on
board games

- Time to work on
board games

- Time to work on
board games

HW: Work on board
game

HW: Work on board
game

HW: Work on board
game

HW: Work on board
game

(L) (C)

(C)

(C)

(L) (C)

Codes: (L) = Library work time

HW: Work on board
game

(L) (C)

- Board games due
- Share board games

(C)

(C) = Class work time

Planning Notes:
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Reformers Who Challenged and Changed People’s Perceptions of
Freedom and Equality in America
Now that we’ve studied the Declaration of Independence, we are ready to take a deeper
look at some of the issues that remained unresolved, even after this document was written
and the United States had gained her freedom from Great Britain. We have discussed the
topic of slavery and how this was a delicate topic when the Declaration of Independence
was written; it continued to be a delicate topic, even as the Constitution was being written.
In fact, when writing the Constitution, many compromises had to be made, such as the 3/5
Compromise. For the next six weeks, we will explore the ideas of freedom and equality,
and take a close look at how key individuals helped to change the way that people in
America thought about these concepts. This will help you to better understand many of
the reform movements that occurred in the United States.
Enduring Understanding:
We expect you to understand how the leadership, sacrifice, and achievement of key
individuals helped to harness the collective power of individuals during the antebellum era
in ways that continue to have a ripple effect in our society today.
Unit Purpose:
The purpose of this unit is to explore how the leadership, sacrifice, and achievement of a
few key heroes and heroines during the antebellum period were essential in harnessing the
power of collective action that helped challenge and change people’s perceptions of
freedom and equality in America (eventually leading to the passage of the 13th, 14th, and
15th amendments to the Constitution).
Essential Questions:
1. What were some common beliefs about freedom and equality in America during the
antebellum period? How did these beliefs differ based upon identity?
2. How did the leadership, sacrifice, and achievement of key reformers during the
antebellum period help to harness the power of collective action—despite many
obstacles?
3. How did the actions of abolitionists and fugitive slaves of both genders help
challenge and change beliefs about freedom and equality in America?
4. In what ways were perceptions of freedom and equality challenged and changed by
people’s collective actions during the antebellum period?
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Challenge Questions:
1. In what ways are perceptions of freedom and equality in America being challenged
and changed by people’s collective actions today?
2. How does identity impact people’s beliefs about freedom and equality today?
During this unit, you will be expected to KNOW:
1. During the antebellum era, people’s beliefs about freedom and equality varied based
upon their race, gender, social class, and religion.
2. The abolitionist and women’s rights movements started out small, but gained momentum
due to the leadership, sacrifice, and achievement of key individuals; people’s
motivations for joining these movements varied.
3. Abolitionists used slave narratives to help challenge and change people’s perceptions of
freedom and equality.
4. Women played many roles within the abolitionist movement; some were instrumental in
the women’s rights movement.
5. The antebellum era was a dynamic time in which people struggled with customs,
assumptions, and identity as their beliefs about freedom and equality were challenged
and/or changed.
You will be expected to DO the following:
1. Participate in an “Emancipation Bingo” game, to see how many of the key reformers in
our unit you can identify.
2. Listen to and analyze the lyrics of “Ghosts of the Civil War” and “Frederick and
Abraham Interlude” from the book Hip-Hop U.S. History. These songs highlight some
of the key reformers, events, and concepts that you will study throughout the unit.
3. Create a posable, paper action figure of one of the key reformers pictured on your
bingo card, using at least two primary sources to identify the reformer’s identity and
impact during the antebellum era.
4. Participate in a scavenger hunt to help you identify a minimum of nine reformers whose
contributions, sacrifices, and leadership were instrumental in harnessing the power of
collective action to challenge and change perceptions of freedom and equality.
5. Complete the “Antebellum Heroes of Reform: Sort” and place reformers into categories
(ex. abolitionists, fugitive slaves, women’s rights activists) based on their
accomplishments.
6. Contribute to a visual timeline that the class will create, which will include photographs
or sketches of important people, events, and documents of the antebellum era.
7. Analyze photographs, political cartoons, and song lyrics to identify how people’s ideas
regarding freedom and equality differed according to race, gender, social class, or
religion.
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8. Use primary source documents and other research to create a dual-perspective fan
book, a poem for two voices, or a skit, that demonstrates your understanding of
opposing viewpoints about on of the following issues: slavery, the colonization of slaves,
women’s right to vote, or women’s rights in general. (You will work with a partner on this
assignment.)
9. Analyze a variety of primary and secondary source materials (i.e. historical documents,
picture books, music, art, political cartoons) to construct your own historical
interpretation that illustrates how the collective actions of individuals during the
antebellum period helped challenge and change common perceptions of freedom and
equality in America.
10. Use what you’ve learned to play round two of “Emancipation Bingo”, to review key
concepts.
11. Complete quizzes to demonstrate your understanding of key ideas and concepts,
including vocabulary terms.
12. Apply what you’ve learned and conduct additional research to learn more about one of
the following groups: fugitive slaves, women’s rights activists, female abolitionists, or
male abolitionists.
13. Work as part of a group to create a board game that demonstrates your group’s
understandings of the unit’s key ideas.
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Reformer Bingo: Antebellum Heroes of Freedom and Equality

FREE SQUARE
in honor of the
antebellum century
heroes of
FREEDOM
And
EQUALITY
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Reformer Bingo CLUES: Antebellum Heroes of Freedom and Equality
Lucretia Mott: I am best
known for helping Elizabeth
Cady Stanton organize the first
women’s rights convention in
Seneca Falls, New York in 1848.
I was a Quaker and an
abolitionist. My home was a
stop on the Underground
Railroad.

Sarah & Angelina
Grimke:
We were two sisters who grew
up in the slave holding south.
We began speaking out against
slavery after witnessing the
horrible abuse of a slave.
Because public speaking was
considered men’s work, and
very unfeminine in the South,
we emigrated to the North. We
converted to Quakerism and
went on to speak out against
slavery. Our experience with
public abolition and public
speaking led us to become
involved in women’s rights.

Elizabeth Cady Stanton
and Susan B. Anthony:
Although we were both
abolitionists, we are best known
for our roles in the women’s
rights movement. Some people
consider us the “Founding
Mothers” of women’s rights.
One of us organized the first
woman’s rights convention and
the other famously traveled
throughout the United States,
speaking out for women’s
suffrage. Together, we spent
more than 50 years struggling
to gain support for women’s
rights.
Harriet Jacobs: I am most
famous for writing a slave
narrative about my life called
Incidents in the Life of a Slave
Girl. In order to prevent my
return into slavery after I
escaped, I voluntarily hid in my
grandmother’s attic for seven
years, while trying to avoid
being caught as an escaped
slave.

Lucy Stone: I am best known
for my work as an abolitionist,
but I also worked for women’s
rights.
When I eventually
decided to marry, I surprised
people when I kept my maiden
name. Even though I was in
favor of suffrage for women, I
thought that it was more
important
that
African
American men get the right to
vote first, in order to pave the
way for women.

Frederick Douglass: I am
one of the best known
abolitionists. I was an escaped
slave who wrote a famous slave
narrative. In addition to
working to end slavery, I also
worked to gain voting rights for
black men and for women. I
attended the first Women’s
Rights Convention in Seneca
Falls in 1848. I edited a paper
called the North Star. I later
became friends with, and
advised, Abraham Lincoln.

Henry “Box” Brown:

I
am most famous for writing a
slave narrative about my daring
escape from slavery. After my
wife and three children were
sold and dragged south in
shackles, I had myself shipped
in a wooden box from Virginia
(a slave state) to Pennsylvania
(a free state). I created a
panorama called Mirror of
Slavery, a scroll depicting my
life as a slave and my escape.

Gerrit Smith: I am most
famous for being a radical
abolitionist. I was close friends
with Frederick Douglass, James
McCune Smith, and John
Brown. I raised money for
abolition and believed in equal
rights for women. I am not as
well-known as other
abolitionists because I became
mentally unstable after people
accused me of helping to pay
for the attack at Harper’s
Ferry.

Sojourner Truth:

I was a
famous abolitionist who once
gave a speech called, “Ain’t I a
Woman?” In that speech, I
pointed out that I was strong as
a man, having endured lashings
as a slave. I stood almost six
feet tall and often wore a
turban on my head. Although I
was once a slave, I was given
my freedom in 1827. I fought
for the rights of African
Americans and of women until
my death in 1883.

John Brown: I was known
as a radical abolitionist. While
some people don’t consider me
a hero because of my violent
actions, I worked to put an end
to slavery. I am best known for
leading a failed slave rebellion
at Harper’s Ferry. After I was
hanged, I was viewed as martyr
by Northerners and blacks. My
death may have hastened the
arrival of the Civil War.

FREE SQUARE
in honor of the
antebellum heroes of
FREEDOM
And
EQUALITY

William Lloyd Garrison:

Ellen & William Craft:

I was a famous abolitionist who
viewed the U.S. Constitution as
a pro-slavery document. I
believed that blacks should act
more like whites in order to
persuade whites to give them
more rights and freedom. I
thought that the North should
secede from the Union. I
founded the antislavery
newspaper The Liberator.

We were a married couple,
trapped in slavery. We were
able to escape because we
traveled together, pretending to
be two men: a slave and his
owner. We wrote a slave
narrative, called Running a
Thousand Miles to Freedom,
about our daring escape, but
our story became so famous
that we had to move to England
until after the Civil War.

Harriet Tubman: I was
often referred to as the “Black
Moses”. I escaped from slavery
and made 19 trips back into the
south to rescue more than 300
others. At one point, the
reward for my capture was
$40,000. Working alongside
Susan B. Anthony, I traveled
the country and attended
suffragist meetings.

Henry Highland Garnet:

James McCune Smith:

I was a radical abolitionist who
strongly supported the use of
violence to end slavery
immediately. My speeches were
very controversial. While I
believed in rights for blacks, I
did not support equal rights for
women. I was in favor of the
idea of sending black to live in
colonies in Africa. In 1861, I
was appointed the United States
minister to Liberia.

Although I was black, I was a
freeman. I was trained as a
doctor in Scotland and returned
to the United States to promote
suffrage for blacks and women.
I was considered a radical
abolitionist.

19

Jill Dawson and Aubrey Garrison

20

Reformer Bingo: Antebellum Heroes of Freedom and Equality

Lucretia Mott
(Abolitionist/ Women’s
Rights)

Elizabeth Cady Stanton
and Susan B. Anthony
(Abolitionists/ Women’s
Rights)

Lucy Stone

Frederick Douglass

(Abolitionist/ Women’s Rights)

(Radical abolitionist/ Women’s
Rights/ wrote slave narrative)

Sarah & Angelina
Grimke
(Abolitionists/ Women’s
Rights)

Harriet Jacobs
(Abolitionist/ wrote slave
narrative)

William Lloyd Garrison

Ellen & William Craft

(Abolitionist/ Women’s
Rights)

(Abolitionists, wrote slave
narrative)

Henry “Box” Brown
(Abolitionist, wrote slave
narrative)

Sojourner Truth
(Abolitionist/ Women’s Rights)

Gerrit Smith
(Radical abolitionist/ Women’s
Rights)

John Brown
(Radical abolitionist)

FREE SQUARE
in honor of the
antebellum heroes of

Harriet Tubman
(Abolitionist/ Women’s rights/
co-wrote slave narrative)

Henry Highland Garnet
(Abolitionist)

FREEDOM
And
EQUALITY

James McCune Smith
(Radical abolitionist/ Women’s
rights)
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Name: _______________________

Scavenger Hunt:
Antebellum Reformers That Challenged and Changed People’s Perceptions of
Freedom and Equality in America
Directions: Using all resources available to you, attempt to learn as much about the
following antebellum reformers as you can. Use copies of the research template to record
what each reformer was best known for. Determine an action (what each reformer did)
that helped to advance the cause of freedom or equality. Find facts to help explain why
each reformer may be considered a hero. Check each reformer off as you complete each
one. (This research will help you with an upcoming task to create your own board game.)
1. Henry Highland Garnet

c

2. Henry “Box” Brown

c

3. Frederick Douglass

c

4. William Lloyd Garrison

c

5. Susan B. Anthony

c

6. William and Ellen Craft

c

7. Lucy Stone

c

8. Harriet Jacobs

c

9. John Brown

c

10. Harriet Tubman

c

11. Sojourner Truth

c

12. Elizabeth Cady Stanton

c

13. Lucretia Mott

c

14. Sarah and Angelina Grimke’ c
15. Gerrit Smith

c

16. James McCune Smith

c
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Name: _______________________

Research Template:
Antebellum Heroes That Challenged and Changed People’s
Perceptions of Freedom and Equality in America:
Directions: Use this template, and your own notebook paper, to answer questions about
each of the 16 reformers listed on your Scavenger Hunt sheet. You will later use this
information to play “Antebellum Heroes of Reform: Bingo”.

Name of REFORMER: _____________

Name of REFORMER: _____________

1. For what is this reformer best known?

1. For what is this reformer best known?

2. What did this reformer do to advance the
cause of freedom or equality?

2. What did this reformer do to advance the
cause of freedom or equality?

3. What makes this person a hero?

3. What makes this person a hero?

4. What cause/ causes did this person work
toward? (circle one)

4. What cause/ causes did this person work
toward? (circle one)

Women’s rights/ abolition of slavery / both

Women’s rights/ abolition of slavery / both
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Name: _______________________

Scavenger Hunt Assignment: Comment Card
Directions: Fill out the card below, after your class has completed the research for the
scavenger hunt.
How did completing the scavenger hunt help you to understand more about key reformers
of the antebellum era?

How does this information help you to understand more about the idea that people’s
beliefs about freedom and equality during the antebellum era differed based upon their
identities?
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Name: _______________________

Collaborative Timeline: The Antebellum Era
You have been given up to three important events or documents of the antebellum era to
research as part of the visual timeline that will be created in our classroom. This visual
timeline will help you to build a context for the heroes and heroines we’ll be studying. The
posable, paper action figure you create will also become part of this timeline.
Directions: For each event or document you have been assigned, find the year in which the
event took place or the document was written. Research the event or document so that
you can give a brief summary of what the event or document was and why it is important.
Finally, find an image that portrays the event or document in a meaningful way; this image,
along with your brief summary, will be posted on our collaborative visual timeline. Fill out
the graphic organizer below, to help you keep track of your information. Once you have
found an image for each event, paper clip a photocopy or printout of the image to this
sheet. (This research will help you with an upcoming task to create your own board game.)
Name of Event or Document:
Year:
* For an extra challenge, see if you can find the exact date that your event occurred or your document was
written or published.

Brief Summary:
(What was this event or document about? Why is it important to our unit?)

Description of Image:
Where did you find this image? (Please list the name and author of a book or a specific web url.)
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Name of Event or Document:
Year:
* For an extra challenge, see if you can find the exact date that your event occurred or your document was written
or published.

Brief Summary: (What was this event or document about? Why is it important to our unit?)

Description of Image:

Where did you find this image? (Please list the name and author of a book or a specific web url.)

Name of Event or Document:
Year:
* For an extra challenge, see if you can find the exact date that your event occurred or your document was written
or published.

Brief Summary: (What was this event or document about? Why is it important to our unit?)

Description of Image:

Where did you find this image? (Please list the name and author of a book or a specific web url.)
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Name: _______________________

Collaborative Timeline: The Antebellum Era
Grading Rubric
Assignment Due Date: _____________________________________________
Exceeds
Standards
(5 points)

Meets
Standards
(4 points)

Year

You have correctly
identified the years
of all of the events
you were assigned.

You have correctly
identified the years
of most of the
events you were
assigned.

Brief
Summary

You have included a
brief summary of
each of your events.
Your summaries do
an excellent job of
explaining each event
or document you
researched and
telling why it is
important to our
unit.

You have included a
brief summary of
each of your events.
Your summaries do a
good job of
explaining each event
or document you
researched and
telling why it is
important to our
unit.

Image

You have included
images for each of
your events, which
portray them in a
meaningful way. You
have also provided
source information
for each image.

You have included
images for each of
your events. You
have also provided
source information
for each image.

Nearly Meets
Standards
(3-2 points)
You have attempted
to find the correct
dates of the events
you were assigned,
but your dates are
not quite accurate.
You have included a
brief summary of
each of your events.
Your summaries do a
good job of either
explaining each event
or document you
researched or telling
why it is important
to our unit, but they
don’t meet both
criteria.
You have included
images for each of
your events. You
have not provided
source information
for each image.

Does Not
Meet
Standards
(1-0 points)

Bonus Points

You have not
correctly identified
the years of any of
the events you were
assigned. Your dates
are way off.
You have included a
brief summary for
some of your events.
and/or
Your summaries may
lack accurate
information. and/or
Your summaries may
not include
information about
the importance of
the document or
event to our unit.
You have included
images for some of
your events. Your
pictures may
demonstrate a lack
of understanding
about these events.
and/or
You have not
provided source
information for your
images.

You took the
challenge and
found the exact
date for at least
two of the events
you were assigned.

(+2 points)

You found multiple
images for each of
your events.

Total = _______/ 15 + bonus points (up to 4) = _______/15 = ______%
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Collaborative Timeline: The Antebellum Era
Teacher Guidelines
Listed below is a compilation of events to consider having students research for a visual
timeline.
1775
Prince Hall, recognized by historians as the first leader of the abolition movement, founds
the world's first black Masonic lodge in Boston, African Lodge No. 459.
1787
The Constitutional Convention was held, resulting in compromises regarding questions of
the slave trade and representation of slaves.
1808
The United States abolishes the slave trade.
Abraham Lincoln is born.
1811
Louisiana becomes the eighteenth state; it is a slave state.
1816
Indiana becomes the nineteenth state. It is a free state.
The American Colonization Society is founded to resettle freed blacks in Africa.
1817
Mississippi becomes the twentieth state; it is a slave state.
1818
Illinois becomes the twenty-first state. It is a free state.
Congress adopts the U.S. flag with 13 red and white stripes and a white star on a field of
blue for each state.
1819
Alabama becomes the twenty-second state. It is a slave state.
1820
The Missouri Compromise permits the admission of Maine as a free state and Missouri as a
slave state.
Maine becomes the twenty-third state; it is a free state.
The African country of Liberia is founded for the repatriation of Negroes.
1821
Missouri becomes the twenty-fourth state; it is a slave state.
Emma Willard establishes the first women’s college in Waterford, New York.
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1824
The United States House of Representatives elects John Quincy Adams as president when
none of the four candidates wins a majority in the national election.
1826
Thomas Jefferson and John Adams die on July 4, 1826, on the 50th anniversary of the
Declaration of Independence.
1829
Andrew Jackson is inaugurated as the seventh president of the United States.
1830
“Jim Crow,” an early American popular song, is sung by Thomas “Daddy” Rice. This is
thought to be the origin of the term “Jim Crow.”
The Sioux, Sauk, Fox and other Indian tribes sign a treaty giving up most of what will
become Iowa, Missouri and Minnesota.
1831
Nat Turner, a Virginia slave, leads revolt in which 55 Whites die
William Lloyd Garrison begins publishing the abolitionist periodical The Liberator in
Boston.
1832
The New England Anti-Slavery Society is founded in Boston.
Andrew Jackson, nominated by the new Democratic Party, is reelected President.
1833
Oberlin, the first coeducational college, opens in Ohio and admits Blacks.
Slavery is abolished in the British Empire.
William Lloyd Garrison forms the American Anti-Slavery Society.
1834
The Seminole Indians are forced to leave Florida.
Abraham Lincoln enters politics in the Illinois legislature, at age 25.
1835
Gerrit Smith offers the use of his home for a convention to organize the New York AntiSlavery Society.
1836
Arkansas becomes the twenty-fifth state; it is a slave state.
Sarah and Angelina Grimke’ publish an impassioned appeal asking women to defy the
slavery laws in Appeal to the Christian Women of the South.
1837
The Gag Law, aimed at suppressing debate on the issue of slavery, is passed by the United
States Congress.
James McCune Smith returns from Scotland to become the United States' first
professionally trained African-American physician. Speaking about Europe’s abolitionist
movement, he promptly becomes a prominent member of the American Anti-Slave Society.
Elijah P. Lovejoy, editor of an abolitionist paper, is murdered by a mob in Alton, Illinois.
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Michigan becomes the twenty-sixth state; it is a free state.
Martin Van Buren is inaugurated as the eighth president of the United States.
1838
The Underground Railroad is organized by abolitionists, including William Still, to help
slaves escape to the North.
Sarah and Angelina Grimke’ begin touring with the American Anti-slavery Society. They
become two of the first women to speak publicly for abolition and women’s rights.
Federal troops expel 14,000 Cherokee Indians from Georgia and force them to travel
westward to Indian Territory (now Oklahoma) on the "Trail of Tears" (so called because a
quarter of the Cherokee Nation died on the journey).
1839
Slaves mutiny on the slave-ship the Amistad, killing the crew. Former President, John
Quincy Adams, successfully defends them before the Southerner-dominated Supreme
Court, and they are allowed to return Africa.
Mississippi becomes the first state to permit women to control their own property.
George D. Weed’s antislavery book, Slavery As It Is, is published.
1840
The Worldwide Anti-Slavery Convention is held in London. American women walk out in
protest when they are not permitted to take their seats as delegates. As a result,
Lucretia Mott, Elizabeth Cady Stanton and others organize women's rights conferences.
1841
William Henry Harrison is inaugurated as the ninth president of the United States.
President Harrison dies of pneumonia; John Tyler becomes the tenth president of the
United States.
The first university degrees are granted to women in America.
1842
A Massachusetts act establishes that children under 12 years old may work no longer than
10 hours per day in factory labor.
1843
Dorothea Dix reports on the horrible conditions of prisons and asylums in Massachusetts.
Henry Highland Garnet gives his radical address to the slaves of the United States of
America.
1844
The Baptist Church splits as a result of the slavery issue.
1845
Florida becomes the twenty-seventh state; it is a slave state.
Texas becomes the twenty-eighth state; it is a slave state.
1846
Iowa becomes the twenty-ninth state; it is a free state.
The United States Congress declares war on Mexico.
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Ireland suffers from famine caused by the potato crop failure (leads to increased U.S.
immigration).
1847
Liberia (African country founded by freed U.S. slaves) is proclaimed an independent
republic.
Abraham Lincoln becomes a Congressman.
Vermont passes a law allowing a wife full ownership of real estate; she need her husband’s
consent to sell, though.
Henry “Box” Brown escapes slavery after being shipped in a box from Virginia to
Philadelphia; he is mailed to William Still, a prominent member of Philadelphia’s Anti-slave
Society.
Frederick Douglass buys a printing press and begins publishing the abolitionist paper, the
North Star. He continues publishing it until 1851.
1848
Wisconsin becomes the thirtieth state; it is a free state.
William and Ellen Craft, a married slave couple, make a daring and highly publicized
escape.
The Mexican-American war ends; U.S. gets Texas, New Mexico, California, Utah, Nevada,
Arizona, and parts of Colorado and Wyoming.
The first medical school for women opens in Boston with 12 women enrolled.
New York State allows women equal rights to property.
Elizabeth Cady Stanton and others organize the Seneca Falls Convention, at with the
Declaration of Sentiments is heard and approved.
1849
Zachary Taylor is inaugurated the twelfth president of the United States.
Elizabeth Blackwell becomes the first American female physician.
Amelia Bloomer, a temperance and women's rights advocate, popularizes the scandalous
"bloomer" (a baggy pant-like garment) and publishes The Lily (a women’s rights magazine).
1850
Henry Clay presents the Compromise of 1850 to the U.S. Senate to defuse the slavery
issue. A part of the Compromise, the Fugitive Slave Law makes aiding a runaway slave a
federal crime.
The slave trade is abolished in Washington, D.C.
Harriet Tubman, with assistance from William Still and other members of the Philadelphia
Anti-Slavery Society, learned about the workings of the Underground Railroad and helped
her first slaves to escape to the North.
California becomes the thirty-first state; it is a free state.
President Zachary Taylor dies of cholera in office; Millard Fillmore becomes thirteenth
President.

30

Jill Dawson and Aubrey Garrison

31

Lucy Stone leads in organizing the first national woman's rights convention, held in
Worcester, Massachusetts; Susan B. Anthony joins the women’s rights cause after
hearing Stone’s speech.
1851
The Sioux Indians give up their land in what is now Iowa and Minnesota.
Sojourner Truth delivers her famous “Ain’t I A Woman” speech at a women’s rights
convention in Akron, Ohio.
Maine and Illinois begin to enforce prohibition against liquor.
Frederick Douglass merges the North Star with Gerrit Smith's Liberty Party Paper to
form Frederick Douglass' Paper (printed until 1860).
Henry “Box” Brown’s slave narrative Narrative of the Life of Henry Box Brown, Written
by Himself is published.
1852
Harriet Beecher Stowe writes Uncle Tom’s Cabin.
1854
The Kansas-Nebraska Act allows settlers in the Kansas and Nebraska territories to decide
whether to allow slavery or not.
1855
Walt Whitman writes Leaves of Grass.
1856
In Kansas, five pro-slavers are murdered at Potawatomie Creek by John Brown and his
anti-slavery followers.
1857
James Buchanan is inaugurated as the fifteenth president of the United States.
The Supreme Court refuses to grant freedom to Dred Scott, a slave living on free soil in
Missouri Territory.
1858
Harriet Jacobs finishes her book, Incidents in the Life of a Slave Girl.
Minnesota becomes the thirty-second state; it is a free state.
1859
John Brown and 21 followers seize the federal armory at Harper’s Ferry, Virginia
(October 16th). Colonel Robert E. Lee. captures John Brown (October 18th). John Brown is
hanged for treason in Charleston (December 2nd). Frederick Douglass and Gerrit Smith
are both implicated as accomplices. Douglass flees to Canada and then to England to
escape arrest on charges of being an accomplice in Brown's raid.
The Supreme Court declares the Fugitive Slave Act of 1850 unconstitutional.
Henry Highland Garnet founds the African Civilization Society.
Oregon becomes the thirty-third state; it is a free state.
1860
Abraham Lincoln is elected the sixteenth president of the United States.
South Carolina secedes from the Union (December 20th).
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William and Ellen Craft, after moving overseas for their protection, publish their slave
narrative Running a Thousand Miles for Freedom.
1861
Jefferson Davis is inaugurated as the President of the Confederacy (February 18th).
Abraham Lincoln is inaugurated as the sixteenth president of the United States (March
4th).
Confederate soldiers fire on Fort Sumter (April 12th).
The Civil War begins.
Kansas becomes the thirty-fourth state; it is a free state.
1862
Abraham Lincoln issues the Emancipation Proclamation.
1865
The Civil War ends.
The Thirteenth Amendment to the Constitution, formally ending slavery, is passed by the
House of Representatives and ratified by the required number of states.
1868
The Fourteenth Amendment to the Constitution, granting citizenship to “all persons born
or naturalized in the United States” was ratified; this applied to recently freed former
slaves.
1870
The Fifteenth Amendment to the Constitution, granting African American men the right to
vote, is ratified.
Once students have completed this assignment, consider having them neatly copy their summaries
onto index cards. The index cards can be placed on the visual timeline next to the images students
find.
There are plenty of events to choose from. If you are considering using this unit with multiple
groups of students (more than one class), you may want to give the events out across the classes, so
that there aren’t any repeated events or images. This will also increase the collaborative nature of
the activity.

Options for Differentiation:
•

•
•
•
•

Give students who are ready for a challenge, events that require a little bit more “digging” to
research. These students may also be ready to investigate events which require deeper
thinking to connect to the essential questions of the unit (i.e. events pertaining to the railroad).
Alternatively, accelerated students can be assigned extra events.
For students who need more support, assign relatively straightforward events (i.e. events about
Abraham Lincoln or Frederick Douglass).
Students who generally need extra time should be assigned fewer events to research.
Students without access to a computer at home should be given time in class to use a computer
or assigned events whose information and images can be easily found in books (i.e. events about
the presidents or about Frederick Douglass).
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Name: _______________________

Antebellum Heroes of Reform: Bingo
Directions: Create your own bingo card by writing the name of an antebellum reformer,
who challenged or changed people’s perceptions of freedom and equality in America, in
each of the squares below. You may use each name once. You may select ONE box as a
FREE space. You may use your notes to help guide you once the game begins.
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Name: _______________________

Reformers and Their Roles
Directions: After completing the scavenger hunt and filling out research templates for
each of the reformers listed, determine which reformers belong in each column. Some
reformers may have their names listed in more than one column. This information will help
you to learn more about each reformer and help your group to create an original board
game.

SUPPORTED
ABOLITIONISM

SUPPORTED
WOMEN’S RIGHTS

WROTE A SLAVE
NARRATIVE

1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.
13.
14.
15.
16.
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Reformers and Their Goals: TEACHER’S KEY
SUPPORTED
ABOLITIONISM
Henry Highland Garnet

SUPPORTED
WOMEN’S RIGHTS
No

WROTE A SLAVE
NARRATIVE
No
(but, he was once a slave. He gave
passionate antislavery speeches that
were written down)

Henry “Box” Brown
Frederick Douglass

?
Yes

Yes
Yes

(He believed in suffrage for all)

William Lloyd Garrison
Susan B. Anthony
William and Ellen Craft
Lucy Stone
Harriet Jacobs
John Brown
Harriet Tubman

Yes
Yes
?
Yes
?
No
Yes

No
No
Yes
No
Yes
No
Yes
(she was illiterate, but her story was
written down)

Sojourner Truth

Yes

No
(she was illiterate, but her biography
was written by William Lloyd
Garrison)

Elizabeth Cady Stanton
Lucretia Mott
Sarah and Angelina
Grimke’
Gerrit Smith
James McCune Smith

Yes
Yes
Yes

No
No
No

Yes
Yes

No
No

(He believed in suffrage for all)

(He was never a slave, but he did
write an autobiography)
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Name: _______________________

Antebellum Heroes of Reform: Sort
Directions: Consider each of the following statements written about key antebellum
reformers that helped to challenge or change people’s perceptions of freedom and equality
in America. On the Reformers’ Page,
1) identify the main reformer to which each statement applies
2) write appropriate corresponding statements for each reformer
3) define bolded terms to learn about their meaning and/or importance.
1. I organized the first women’s rights convention in 1848 at Seneca Falls, New York.
2. I escaped from slavery, wrote a famous narrative about my life as a slave, and became a
radical abolitionist.
3. I believed that the U.S. Constitution protected the institution of slavery.
4. I came to believe that the U.S. Constitution was an anti-slavery document.
5. I wrote the “Declaration of Sentiments” based upon the “Declaration of
Independence.”
6. I supported suffrage for women, but made Elizabeth Cady Stanton angry when I
publicly stated that suffrage for black males should come first.
7. I was a pacifist who supported moral suasion, or the argument that black men and
women should behave more like white men and women in order to gain respect and rights.
8. I gave a famous speech called, “Ain’t I a Woman?”
9. I was a radical abolitionist who believed that violence was necessary to immediately
abolish slavery.
10. I worked closely with Susan B. Anthony to gain more rights for women.
11. I escaped from slavery and spoke publicly in favor of abolition and women’s rights.
12. I was once good friends with Frederick Douglass, but we parted ways after
disagreeing about whether or not the Constitution was a pro- or anti-slavery document.
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Name: _______________________

Reformers’ Page
ELIZABETH CADY
STANTON

FREDERICK
DOUGLASS

WILLIAM LLOYD
GARRISON

SOJOURNER
TRUTH
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Name: _______________________

Reformers’ Page: KEY
ELIZABETH CADY
STANTON

FREDERICK
DOUGLASS

WILLIAM LLOYD
GARRISON

SOJOURNER
TRUTH

I organized the first
women’s rights
convention in 1848 at
Seneca Falls, New
York.

I escaped from
slavery, wrote a
famous narrative about
my life as a slave, and
became a radical
abolitionist.

I believed that the
U.S. Constitution
protected the
institution of slavery.

I gave a famous speech
called, “Ain’t I a
Woman?”

I wrote the
“Declaration of
Sentiments” based
upon the “Declaration
of Independence.”

I came to believe that
the U.S. Constitution
was an anti-slavery
document.

I worked closely with
Susan B. Anthony to
gain more rights for
women.

I worked closely with
Susan B. Anthony to
gain more rights for
women.

I supported suffrage for
women, but made
Elizabeth Cady Stanton
angry when I publicly
stated that suffrage for
black males should come
first.

I was a pacifist who
supported moral suasion,
or the argument that
black men and women
should behave more like
white men and women in
order to gain respect and
rights.
I was once good friends
with Frederick Douglass,
but we parted ways after
disagreeing about
whether or not the
Constitution was a pro- or
anti-slavery document.

I escaped from slavery
and spoke publicly in
favor of abolition and
women’s rights.

I was a radical
abolitionist who
believed that violence
was necessary to
immediately abolish
slavery.
I escaped from slavery
and spoke publicly in
favor of abolition and
women’s rights.
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Name: ____________________

Heroes and Heroines of the Antebellum Era: Posable Action Figures
What qualities do heroes and heroines possess? How do the leadership, sacrifice, and
achievement of individuals call other people to action and promote collective change in
society? During the antebellum era, key reformers were essential in harnessing the power
of collective action that helped challenge and change people’s ideas about freedom and
equality in America.
For the next six weeks, we will be exploring how the leadership, sacrifice, and achievement
of key individuals helped to harness the collective power of individuals during the
antebellum era. We will be exploring the ways in which the changes that occurred and the
idea of collective action continue to have a ripple effect in our society today.
A few days ago, we played “Reformer Bingo” and you were introduced to some heroes and
heroines of freedom and equality in the antebellum era. You will now explore one of these
antebellum heroes. Through your research, you will need to come to an understanding of
what your hero or heroine was like and the lasting impact he or she had on society. You will
then be presenting your findings to the class so that we may all have a better
understanding of how key individuals helped to helped challenge and change people’s ideas
about freedom and equality in America.
You will present your findings by making a posable, paper action figure of your hero
or heroine and sharing it with the class. Your action figure will be added to a visual
timeline of the antebellum era that our class will create together.

1.

Design and create a posable, paper action figure for our “Collaborative Timeline:
The Antebellum Era.”
Your action figure must meet the following criteria:
a.

It should be hand-drawn, neatly colored, and illustrate some important
aspects of his or her achievements during the antebellum period. (You will be
finding a primary source image [photograph or sketch] of your hero/heroine
to help you with this.)
b. It should be posed in a way that communicates something about his or her
key achievements. (A moveable template will be provided to help you
accomplish this.)
c. It should demonstrate quality work and attention to detail.
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d. Your hero/heroine’s name should be written in bold, legible letters, on the
back of the action figure.
e. Your name, the date, and your class period should be written on the back of
the action figure.

You will need to turn in the following items with your action figure:
1. At least TWO primary source documents about the hero/heroine.
• These items can be photographs, sketches, speeches he or she has
written, excerpts from his or her books, or articles from the antebellum
time period about your person.
• At least one of these items must be a visual representation of your
person (i.e. photograph or portrait).
• You are expected to use these primary source materials to investigate
your hero/heroine’s identity and impact during the antebellum era.
2. Use your primary source documents and additional research to create a detailed
summary of your hero/heroine’s achievements. This must be written in your own
words and word-processed. Your summary should contain all of the following
information:
•

Figure out the: who, what when, where, why, and how of your hero/heroine, plus
one or two JUICY details.
o Tell who your hero or heroine is and explain the reform movements in
which he or she was involved (i.e. slavery, women’s rights).
o Tell what some of his or her achievements were and when he or she
accomplished them. (These achievements should be related to
challenging or changing people’s beliefs about freedom and equality in
America.)
o Tell where your hero/heroine was born and where his/her reform
work led him/her to travel (For example, some reformers gave
lectures in England and Scotland).
o To the best of your ability, explain why your hero/heroine was so
dedicated to his/her cause. What life experiences may have led to
his/her beliefs and ideas about the issues he/she was active in
promoting?
o Describe at least two additional important/ interesting/JUICY
things about this person.

2.

Along with your classmates, you will be sharing your hero/heroine by holding up your
action figure and sharing your summary and primary source documents.

I am researching the following hero/heroine: ____________________________.
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Heroes and Heroines of the Antebellum Era: Posable Action Figures
Person

Area of Reform

Lucretia Mott

Abolitionist/Women’s Rights

Elizabeth Cady Stanton

Abolitionist/ Women’s Rights

Lucy Stone

Abolitionist/Women’s Rights

Frederick Douglass

Radical Abolitionist/Women’s
Rights/ Wrote Slave Narrative

Sarah & Angelina Grimke

Abolitionists/ Women’s Rights

Susan B. Anthony

Abolitionist/ Women’s Rights

Henry “Box” Brown

Abolitionist/Wrote Slave Narrative

Gerrit Smith

Radical Abolitionist/Women’s Rights

William Lloyd Garrison

Abolitionist/Women’s Rights

Ellen & William Craft

Abolitionists/Wrote Slave Narrative

Harriet Tubman

Abolitionist

John Brown

Radical Abolitionist

Sojourner Truth

Abolitionist/Women’s Rights

Henry Highland Garnet

Abolitionist

James McCune Smith

Radical Abolitionist/ Women’s Rights
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Name: ____________________

Heroes and Heroines of the Antebellum Era: Posable Action Figures
Hero/Heroine: ____________________________________________________
Exceeds Standards

(5 Points)
Work in the
library/ computer
lab
Visual
(Posable Action
Figure)

Meets Standards

(4 points)

Nearly Meets
Standards
(3-2 points)

Fails to Meet
Standards
(1-0 points)

You consistently
remained on task.

You were generally on
task.

You were on task with
several reminders.

You were rarely on task.

Your visual followed all of
the directions.

Your visual followed all
but one of the directions.

Your visual did not address
two or more of the
directions.

You did not turn in a visual,
or your visual was only
partially completed.

Your primary sources are
exceptional (you went
above and beyond in
finding them through
outside research) and
demonstrate an excellent
understanding of your
hero/heroine.

Your primary sources are
appropriate (you may have
conducted outside
research to find them)
and demonstrate a good
understanding of your
hero/heroine.

Your primary sources are
appropriate, but do not
demonstrate that you did
outside research to find the.
They may have been given to
you by your humanities
teacher. Your primary
sources demonstrate some
understanding of your
hero/heroine.

Your primary sources are not
appropriate because they do
not demonstrate that you
understand who your
hero/heroine was.
AND/OR
Your sources do not meet
most of the criteria listed.
AND/OR
Your work does not make a
connection between your
primary source materials and
the identity and impact of
your hero/heroine during the

(Weighted X 3)
¨ neat
¨ hand-drawn
¨ colorful
¨ posed in a way that
communicates key
achievements of
hero/heroine
¨ hero/heroine’s name
is written in bold,
legible letters, on the
back of the action
figure
¨ student heading is
on the back of the
action figure
¨ fills white space

Primary Source
Materials
(Weighted x 3)
¨ at least two were
provided
¨ included at least one
visual image of person
¨ clear connection to
hero/heroine’s identity
and impact during
antebellum era

Your sources meet all of
the criteria listed, and
there is a clear
connection between your
primary source materials

Your sources meet all of
the criteria listed, and
there is a connection
between your primary
source materials and the
identity and impact of

Your sources attempt to
meet all of the criteria
listed.
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and the identity and
impact of your
hero/heroine during the
antebellum era.

your hero/heroine during
the antebellum era.

AND/OR
Your work attempts to make
a connection between your
primary source materials and
the identity and impact of
your hero/heroine during the
antebellum era.

antebellum era.
AND/OR
You have not included
primary source materials
with your action figure.

Your summary includes all
of the required items and
is well organized. You’ve
really made your
hero/heroine come alive
with juicy details and
juicy writing.

Your summary includes
ALL BUT ONE of the
required items and has an
identifiable organization.
Your juicy details may not
be as effective as they
could be in “spicing up”
your work.

Your summary includes ALL
BUT TWO of the required
items
AND / OR
It may be confusing in some
places, because it’s not well
organized.
AND/ OR
Your juicy details seem to
have lost their juice, leaving
your summary a bit boring (it
sounds like a textbook).

Your summary is missing
TWO OR MORE of the
required items
AND/OR
Your work is confusing; it is
disorganized and indicates
that you may not really
understand who your
hero/heroine was or why
he/she is famous.
AND/OR
You haven’t included two
juicy details about your
hero/heroine, which makes
your summary read like a
snooze-fest.

Your writing follows the
conventions of the
English language.

Your writing exhibits
minor errors with regards
to the conventions of the
English language.

Your writing exhibits major
errors with regards to the
conventions of the English
language.

(Weighted X 2)

You shared your action
figure, primary sources,
and summary with the
group, and responded
enthusiastically to
questions.

You reluctantly shared
your action figure,
primary sources, and
summary with the group,
but were able to respond
to questions.

Audience
Participation

You were an encouraging
and engaged audience
member.

You were generally a
polite audience member.

You did not share with the
group.
AND/OR
You shared with the group,
but were missing items to
share (action figure, primary
sources, summary).
AND/OR
You were unable to respond
to questions.
You were a polite audience
member after several
reminders.

Your writing exhibits major
errors with regards to the
conventions of the English
language; you may have
spelled your hero/heroine’s
name incorrectly on your
visual.
AND/OR
You haven’t typed your work.
You had nothing to share.

Summary of
Hero/Heroine
(Weighted X 3)
¨ heading
¨ who
¨ what
¨ when
¨ where
¨ why
¨ how
¨ two juicy details

GUMS

Presentation

Your behavior as an audience
member was inappropriate.

Total = __________/ 70 = _________%
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Analyzing Primary Sources: Frederick Douglass and the Constitution
1. Remind students that during the antebellum era, people’s beliefs about
freedom and equality varied based upon their race, gender, social class, and
religion.
2. Have students read the children’s picture book, Lincoln and Douglass: An
American Friendship to build background knowledge (Giovanni, 2009).
2. Discuss the events of the book and solicit questions.
3. Have students listen to track 8 of Hip-Hop History, “Frederick and Abraham
(Interlude)” (Harrison & Rappaport, 2006)
4. Ask students to debate whether or not the U.S. Constitution was a pro- or
anti-slavery document. To save time, use the lesson plans and classroom
handouts in “Frederick Douglass, the Constitution, and Slavery: A Classroom
Debate” (Rodriguez, 2008).
5. Select excerpts from Frederick Douglass In His Own Words (Meltzer, 1995).

Exit Card Question: Having examined Frederick Douglass’ arguments about the
U.S. Constitution being both a pro- and anti-slave document, how did Frederick
Douglass’ words help challenge and change beliefs about freedom and equality in
America?
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Name: ____________________

Dual-Perspectives in the Antebellum Era
Now that you’ve had a chance to explore some of the people, events, and important
documents of the antebellum era, you are ready to take a deeper look at the complexity of
the controversial issues of the era.
Directions: Working alone or with a partner, create a dual-perspective fan-book, poem for
two voices, or skit to demonstrate your understanding of both sides of an important issue
about slavery or women’s rights. No matter which issue you explore in this task, you will
need to think about people who were for or against the idea you are investigating.
Step #1: Figure out your issue or idea.
You and your partner will be assigned one of the following topics to explore:
•

Supporters of slavery versus fugitive slaves who wish to abolish it.

•

Supporters of the American Colonization Society versus abolitionists who
oppose the deportation and colonization of slaves.

•

Supporters of the Declaration of Sentiments versus people who oppose the
enfranchisement of women.

•

Abolitionist women who wish to free the slaves and fight for women’s rights
versus abolitionist women who only wish to free the slaves.

Step #2: Gather your information.
You and your partner will need to find out the answers to the following questions, and then
use this information to create your fan book, poem for two voices, or skit.
•

What is your issue? (Explain the issue you investigated in a way that the rest of the
class will understand why it is important and why it was controversial in its time.)

•

Who are some people that were for your issue?

•

Who are some people that were against your issue?

•

What do people who are for your issue say about it? Why are they for it?

•

What do people who are against your issue say about it? Why are they against it?
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•

What are some possible motivations for people who are for your issue? (How might
these people benefit if their perspective is the one that is accepted by society?)

•

What are some possible motivations for people who are against your issue? (How
might these people benefit if their perspective is the one that is accepted by
society?)

Step #3: Select the format you will use to show what you have learned.
Now that you and your partner have gathered your information, you are ready to put it into
one of the formats listed below. Whichever option you choose, be sure to show both
perspectives about your issue. Your goal is to demonstrate your answers to the questions
from step # 2 in a meaningful and creative way.
Option A: Dual-Perspective Fan Book
• Create a fan book that demonstrates two different viewpoints (for/against)
about your issue.
• See the fan book handout for more information.
Option B: Poem for Two Voices
• Create a poem for two voices that showcases the voices and thoughts of people
on two different sides of your issue.
• See the handout titled “Writing an original poem for two voices” for more
information.
Option C: Skit
• Create a skit that brings to life people who hold different viewpoints
(for/against) about your issue. Your skit must be original, include props, and
stick to its point.
• See your humanities teacher if you and your partner are interested in this
option.
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Name(s):_______________________

Dual-Perspectives Assignment: Assessment Rubric
Assignment Due Date: _____________________________________________
Exceeds Standards

Required Elements
c about assigned topic
c follows all directions
c in appropriate format
c completed on time

Conceptual
Understanding
(weight X3)
c project accurately portrays
two perspectives about the
assigned issue
c all questions on assignment
sheet have been addressed
c project demonstrates an
understanding of the
motivations of people on both
“sides” of the issue

Visual Appeal/GUMS
(weight X2)

Meets Standards

(5 points)

(4 points)

Your project contains
ALL FOUR required
elements. Your work is
complete,
exceptionally neat and
organized, and shows a
high level of attention
to detail.
Your project clearly
demonstrates a
sophisticated grasp of
the multiple
perspectives involved
in your issue. Your
project contains
accurate information
and teaches others
about two of the
differing perspectives
involved in your issue.
Both “sides” of your
issue are thoroughly
represented.

Your project
contains ALL FOUR
required elements.
Your work is
complete, organized,
and shows attention
to detail.

Your project is
exceptionally
attractive.
AND/OR
Your project is free of
GUMS errors.

Your project
demonstrates an
understanding of
the multiple
perspectives
involved in your
issue. Most of the
information
contained in your
project is accurate
and it helps teach
others about two of
the differing
perspectives
involved in your
issue. Both sides of
your issue are
represented equally.
Your project is
visually attractive.
AND/OR
Your project
contains two or
fewer GUMS errors.

Nearly Meets
Standards
(3-2 points)

Fails to Meet
Standards
(1-0 points)

Your project contains
THREE required
elements, but was not
turned in on time. Your
work is mostly complete,
somewhat organized, and
shows some attention to
detail.
Your project
demonstrates an
emergent understanding
of the multiple
perspectives involved in
your issue. Some
information contained in
your project seems
inaccurate. Your project
attempts to teach
others about two of the
differing perspectives
involved in your issue.
AND/OR
Your project may
emphasize one
perspective of your issue
more than another.
Your project is
somewhat attractive.
The work may seem
rushed.
AND/OR
Your project contains
five or fewer GUMS
errors.

You turned in a project,
but it is missing TWO
OR MORE of the
required elements.
AND/OR
Your work is incomplete,
disorganized, and shows
little attention to detail.
Your project does not
demonstrate that you
understand the multiple
perspectives involved in
your issue. Only one side
of the issue is
represented.
AND/OR
The majority of the
information contained in
your project is not
accurate.
AND/OR
Your team did not turn in
a game.

Your project is not very
attractive. It may look
thrown together or make
little sense.
AND/OR
Your project contains six
or more GUMS errors.

Total = __________/ 30 = _________%
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Name: _______________________

Dual-Perspectives Assignment: Comment Card
Directions: Fill out the card below, after your class has shared its dual-perspective
projects.

How did completing your dual-perspective project help you to understand more about the
issue you were assigned?

What did you learn from the projects of others?

How does this information help you to understand more about the idea that people’s
beliefs about freedom and equality during the antebellum era differed based upon their
identities?
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Name: _______________________

Reformers and Their Roles: QUIZ #1
Directions: Use the word bank to correctly match the names of the reformers you have
researched with key facts about their identities.

Word Bank
Sarah and Angelina Grimké
Harriet Tubman
William Lloyd Garrison
Sojourner Truth
Henry Highland Garnet
Frederick Douglass
William and Ellen Craft
Lucy Stone
James McCune Smith
John Brown
Elizabeth Cady Stanton and Susan B. Anthony

Henry “Box” Brown
Harriet Jacobs
Lucretia Mott
Gerrit Smith

I am best known for helping Elizabeth Cady Stanton organize
the first women’s rights convention in Seneca Falls, New York
in 1848. I was a Quaker and an abolitionist. My home was a
stop on the Underground Railroad.
Although we were both abolitionists, we are best known for our
roles in the women’s rights movement. Some people consider us
the “Founding Mothers” of women’s rights. One of us
organized the first woman’s rights convention and the other
famously traveled throughout the United States, speaking out
for women’s suffrage. Together, we spent more than 50 years
struggling to gain support for women’s rights.
I am best known for my work as an abolitionist, but I also
worked for women’s rights. When I eventually decided to
marry, I surprised people when I kept my maiden name. Even
though I was in favor of suffrage for women, I thought that it
was more important that African American men get the right
to vote first, in order to pave the way for women.
I am one of the best known abolitionists. I was an escaped
slave who wrote a famous slave narrative. In addition to
working to end slavery, I also worked to gain voting rights for
black men and for women. I attended the first Women’s
Rights Convention in Seneca Falls in 1848. I edited a paper
called the North Star. I later became friends with, and
advised, Abraham Lincoln.
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We were two sisters who grew up in the slave holding south.
We began speaking out against slavery after witnessing the
horrible abuse of a slave. Because public speaking was
considered men’s work, and very unfeminine in the South, we
emigrated to the North. We converted to Quakerism and
went on to speak out against slavery. Our experience with
public abolition and public speaking led us to become involved in
women’s rights.
I am most famous for writing a slave narrative about my life
called Incidents in the Life of a Slave Girl. In order to
prevent my return into slavery after I escaped, I voluntarily
hid in my grandmother’s attic for seven years, while trying to
avoid being caught as an escaped slave.
I am most famous for writing a slave narrative about my daring
escape from slavery. After my wife and three children were
sold and dragged south in shackles, I had myself shipped in a
wooden box from Virginia (a slave state) to Pennsylvania (a
free state). I created a panorama called Mirror of Slavery,
a scroll depicting my life as a slave and my escape.
I am most famous for being a radical abolitionist. I was close
friends with Frederick Douglass, James McCune Smith, and
John Brown. I raised money for abolition and believed in equal
rights for women. I am not as well-known as other
abolitionists because I became mentally unstable after people
accused me of helping to pay for the attack at Harper’s Ferry.
I was a famous abolitionist who viewed the U.S. Constitution
as a pro-slavery document. I believed that blacks should act
more like whites in order to persuade whites to give them more
rights and freedom. I thought that the North should secede
from the Union. I founded the antislavery newspaper The
Liberator.
We were a married couple, trapped in slavery. We were able
to escape because we traveled together, pretending to be two
men: a slave and his owner. We wrote a slave narrative,
called Running a Thousand Miles to Freedom, about our daring
escape, but our story became so famous that we had to move
to England until after the Civil War.
I was a famous abolitionist who once gave a speech called,
“Ain’t I a Woman?” In that speech, I pointed out that I was
strong as a man, having endured lashings as a slave. I stood
almost six feet tall and often wore a turban on my head.
Although I was once a slave, I was given my freedom in 1827.
I fought for the rights of African Americans and of women
until my death in 1883.
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I was known as a radical abolitionist. While some people don’t
consider me a hero because of my violent actions, I worked to
put an end to slavery. I am best known for leading a failed
slave rebellion at Harper’s Ferry. After I was hanged, I was
viewed as martyr by Northerners and blacks. My death may
have hastened the arrival of the Civil War.
I was often referred to as the “Black Moses”. I escaped from
slavery and made 19 trips back into the south to rescue more
than 300 others. At one point, the reward for my capture
was $40,000. Working alongside Susan B. Anthony, I traveled
the country and attended suffragist meetings.
I was a radical abolitionist who strongly supported the use of
violence to end slavery immediately. My speeches were very
controversial. While I believed in rights for blacks, I did not
support equal rights for women. I was in favor of the idea of
sending black to live in colonies in Africa. In 1861, I was
appointed the United States minister to Liberia.
Although I was black, I was a freeman. I was trained as a
doctor in Scotland and returned to the United States to
promote suffrage for blacks and women. I was considered a
radical abolitionist.

Directions: Using a sheet of notebook paper, answer two of the following
constructed response questions by writing a detailed paragraph. Be sure to include
arguments that you learned about through the creation of your fan book, poem for
two voices, or skits.
1. How did the perspectives of slave holders differ from those of fugitive slaves
who wished to abolish it?

2. How did the perspectives of those in support of the American Colonization
Society differ from abolitionists who opposed the deportation and colonization of
slaves?

3. How did the perspectives of those in support of the Declaration of Sentiments
differ from those who opposed the enfranchisement of women?
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Name: _______________________

Reformers and Their Roles: QUIZ #1 KEY
Directions: Use the word bank to correctly match the names of the reformers you have
researched with key facts about their identities.

Word Bank
Sarah and Angelina Grimké
Harriet Tubman
William Lloyd Garrison
Sojourner Truth
Henry Highland Garnet
Frederick Douglass
William and Ellen Craft
Lucy Stone
James McCune Smith
John Brown
Elizabeth Cady Stanton and Susan B. Anthony

Henry “Box” Brown
Harriet Jacobs
Lucretia Mott
Gerrit Smith

Lucretia Mott

I am best known for helping Elizabeth Cady Stanton
organize the first women’s rights convention in Seneca
Falls, New York in 1848. I was a Quaker and an
abolitionist. My home was a stop on the Underground
Railroad.

Elizabeth Cady Stanton and
Susan B. Anthony

Although we were both abolitionists, we are best known
for our roles in the women’s rights movement. Some
people consider us the “Founding Mothers” of women’s
rights. One of us organized the first woman’s rights
convention and the other famously traveled throughout
the United States, speaking out for women’s suffrage.
Together, we spent more than 50 years struggling to gain
support for women’s rights.

Lucy Stone

I am best known for my work as an abolitionist, but I
also worked for women’s rights. When I eventually
decided to marry, I surprised people when I kept my
maiden name. Even though I was in favor of suffrage
for women, I thought that it was more important that
African American men get the right to vote first, in
order to pave the way for women.
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Frederick Douglass

I am one of the best known abolitionists. I was an
escaped slave who wrote a famous slave narrative. In
addition to working to end slavery, I also worked to gain
voting rights for black men and for women. I attended
the first Women’s Rights Convention in Seneca Falls in
1848. I edited a paper called the North Star. I later
became friends with, and advised, Abraham Lincoln.

Sarah and Angelina Grimké

We were two sisters who grew up in the slave holding
south. We began speaking out against slavery after
witnessing the horrible abuse of a slave. Because public
speaking was considered men’s work, and very unfeminine
in the South, we emigrated to the North. We converted
to Quakerism and went on to speak out against slavery.
Our experience with public abolition and public speaking
led us to become involved in women’s rights.
I am most famous for writing a slave narrative about my
life called Incidents in the Life of a Slave Girl. In order
to prevent my return into slavery after I escaped, I
voluntarily hid in my grandmother’s attic for seven years,
while trying to avoid being caught as an escaped slave.
I am most famous for writing a slave narrative about my
daring escape from slavery. After my wife and three
children were sold and dragged south in shackles, I had
myself shipped in a wooden box from Virginia (a slave
state) to Pennsylvania (a free state). I created a
panorama called Mirror of Slavery, a scroll depicting my
life as a slave and my escape.
I am most famous for being a radical abolitionist. I was
close friends with Frederick Douglass, James McCune
Smith, and John Brown. I raised money for abolition and
believed in equal rights for women. I am not as wellknown as other abolitionists because I became mentally
unstable after people accused me of helping to pay for
the attack at Harper’s Ferry.
I was a famous abolitionist who viewed the U.S.
Constitution as a pro-slavery document. I believed that
blacks should act more like whites in order to persuade
whites to give them more rights and freedom. I thought
that the North should secede from the Union. I founded
the antislavery newspaper The Liberator.

Harriet Jacobs

Henry “Box” Brown

Gerrit Smith

William Lloyd Garrison
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Sojourner Truth

John Brown

Harriet Tubman

Henry Highland Garnet
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We were a married couple, trapped in slavery. We were
able to escape because we traveled together, pretending
to be two men: a slave and his owner. We wrote a slave
narrative, called Running a Thousand Miles to Freedom,
about our daring escape, but our story became so famous
that we had to move to England until after the Civil War.
I was a famous abolitionist who once gave a speech
called, “Ain’t I a Woman?” In that speech, I pointed
out that I was strong as a man, having endured lashings
as a slave. I stood almost six feet tall and often wore a
turban on my head. Although I was once a slave, I was
given my freedom in 1827. I fought for the rights of
African Americans and of women until my death in 1883.
I was known as a radical abolitionist. While some people
don’t consider me a hero because of my violent actions, I
worked to put an end to slavery. I am best known for
leading a failed slave rebellion at Harper’s Ferry. After
I was hanged, I was viewed as martyr by Northerners
and blacks. My death may have hastened the arrival of
the Civil War.
I was often referred to as the “Black Moses”. I
escaped from slavery and made 19 trips back into the
south to rescue more than 300 others. At one point,
the reward for my capture was $40,000. Working
alongside Susan B. Anthony, I traveled the country and
attended suffragist meetings.
I was a radical abolitionist who strongly supported the
use of violence to end slavery immediately. My speeches
were very controversial. While I believed in rights for
blacks, I did not support equal rights for women. I was
in favor of the idea of sending black to live in colonies in
Africa. In 1861, I was appointed the United States
minister to Liberia.
Although I was black, I was a freeman. I was trained
as a doctor in Scotland and returned to the United
States to promote suffrage for blacks and women. I
was considered a radical abolitionist.
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Name: _______________________

Reformers and Their Roles: QUIZ #1
Directions: Match the names of the reformers you have researched with the correct
facts about their identities.
____Sarah and Angelina Grimké

____Harriet Tubman

____Henry “Box” Brown

____Sojourner Truth

____Harriet Jacobs

1. I am best known for helping Elizabeth Cady Stanton
organize the first women’s rights convention in Seneca
Falls, New York in 1848. I was a Quaker and an
abolitionist. My home was a stop on the Underground
Railroad.
2. Although we were both abolitionists, we are best
known for our roles in the women’s rights movement.
Some people consider us the “Founding Mothers” of
women’s rights. One of us organized the first woman’s
rights convention and the other famously traveled
throughout the United States, speaking out for women’s
suffrage. Together, we spent more than 50 years
struggling to gain support for women’s rights.
3. I am best known for my work as an abolitionist, but
I also worked for women’s rights. When I eventually
decided to marry, I surprised people when I kept my
maiden name. Even though I was in favor of suffrage
for women, I thought that it was more important that
African American men get the right to vote first, in
order to pave the way for women.
4. I am one of the best known abolitionists. I was an
escaped slave who wrote a famous slave narrative. In
addition to working to end slavery, I also worked to gain
voting rights for black men and for women. I attended
the first Women’s Rights Convention in Seneca Falls in
1848. I edited a paper called the North Star. I later
became friends with, and advised, Abraham Lincoln.
5. We were two sisters who grew up in the slave holding
south. We began speaking out against slavery after
witnessing the horrible abuse of a slave. Because public
speaking was considered men’s work, and very unfeminine
in the South, we emigrated to the North. We converted
to Quakerism and went on to speak out against slavery.
Our experience with public abolition and public speaking
led us to become involved in women’s rights.
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____William Lloyd Garrison

6. I am most famous for writing a slave narrative about
my life called Incidents in the Life of a Slave Girl. In
order to prevent my return into slavery after I escaped,
I voluntarily hid in my grandmother’s attic for seven
years, while trying to avoid being caught as an escaped
slave.

____Henry Highland Garnet

7. I am most famous for writing a slave narrative about
my daring escape from slavery. After my wife and
three children were sold and dragged south in shackles,
I had myself shipped in a wooden box from Virginia (a
slave state) to Pennsylvania (a free state). I created a
panorama called Mirror of Slavery, a scroll depicting my
life as a slave and my escape.

____William and Ellen Craft

8. I am most famous for being a radical abolitionist. I
was close friends with Frederick Douglass, James
McCune Smith, and John Brown. I raised money for
abolition and believed in equal rights for women. I am
not as well-known as other abolitionists because I
became mentally unstable after people accused me of
helping to pay for the attack at Harper’s Ferry.

____Frederick Douglass

9. I was a famous abolitionist who viewed the U.S.
Constitution as a pro-slavery document. I believed that
blacks should act more like whites in order to persuade
whites to give them more rights and freedom. I thought
that the North should secede from the Union. I
founded the antislavery newspaper The Liberator.

____Lucretia Mott

10. We were a married couple, trapped in slavery. We
were able to escape because we traveled together,
pretending to be two men: a slave and his owner. We
wrote a slave narrative, called Running a Thousand Miles
to Freedom, about our daring escape, but our story
became so famous that we had to move to England until
after the Civil War.

____Lucy Stone

11. I was a famous abolitionist who once gave a speech
called, “Ain’t I a Woman?” In that speech, I pointed
out that I was strong as a man, having endured lashings
as a slave. I stood almost six feet tall and often wore
a turban on my head. Although I was once a slave, I
was given my freedom in 1827. I fought for the rights
of African Americans and of women until my death in
1883.
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____Elizabeth Cady Stanton
and Susan B. Anthony

____Gerrit Smith

____James McCune Smith

____John Brown
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12. I was known as a radical abolitionist. While some
people don’t consider me a hero because of my violent
actions, I worked to put an end to slavery. I am best
known for leading a failed slave rebellion at Harper’s
Ferry. After I was hanged, I was viewed as martyr by
Northerners and blacks. My death may have hastened
the arrival of the Civil War.
13. I was often referred to as the “Black Moses”. I
escaped from slavery and made 19 trips back into the
south to rescue more than 300 others. At one point,
the reward for my capture was $40,000. Working
alongside Susan B. Anthony, I traveled the country and
attended suffragist meetings.
14. I was a radical abolitionist who strongly supported
the use of violence to end slavery immediately. My
speeches were very controversial. While I believed in
rights for blacks, I did not support equal rights for
women. I was in favor of the idea of sending black to
live in colonies in Africa. In 1861, I was appointed the
United States minister to Liberia.
15. I was black, I was a freeman. I was trained as a
doctor in Scotland and returned to the United States to
promote suffrage for blacks and women. I was
considered a radical abolitionist.

Directions: Using a sheet of notebook paper, answer two of the following
constructed response questions by writing a detailed paragraph. Be sure to include
arguments that you learned about through the creation of your fan book, poem for
two voices, or skits.
1. How did the perspectives of slave holders differ from those of fugitive slaves
who wished to abolish it?

2. How did the perspectives of those in support of the American Colonization
Society differ from abolitionists who opposed the deportation and colonization of
slaves?

3. How did the perspectives of those in support of the Declaration of Sentiments
differ from those who opposed the enfranchisement of women?
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Name: _______________________

Reformers and Their Roles: QUIZ #1 KEY
Directions: Match the names of the reformers you have researched with the correct
facts about their identities.
5 Sarah and Angelina Grimké

13 Harriet Tubman

7 Henry “Box” Brown

11 Sojourner Truth

6

Harriet Jacobs

1. I am best known for helping Elizabeth Cady Stanton
organize the first women’s rights convention in Seneca
Falls, New York in 1848. I was a Quaker and an
abolitionist. My home was a stop on the Underground
Railroad.
2. Although we were both abolitionists, we are best
known for our roles in the women’s rights movement.
Some people consider us the “Founding Mothers” of
women’s rights. One of us organized the first woman’s
rights convention and the other famously traveled
throughout the United States, speaking out for women’s
suffrage. Together, we spent more than 50 years
struggling to gain support for women’s rights.
3. I am best known for my work as an abolitionist, but
I also worked for women’s rights. When I eventually
decided to marry, I surprised people when I kept my
maiden name. Even though I was in favor of suffrage
for women, I thought that it was more important that
African American men get the right to vote first, in
order to pave the way for women.
4. I am one of the best known abolitionists. I was an
escaped slave who wrote a famous slave narrative. In
addition to working to end slavery, I also worked to gain
voting rights for black men and for women. I attended
the first Women’s Rights Convention in Seneca Falls in
1848. I edited a paper called the North Star. I later
became friends with, and advised, Abraham Lincoln.
5. We were two sisters who grew up in the slave holding
south. We began speaking out against slavery after
witnessing the horrible abuse of a slave. Because public
speaking was considered men’s work, and very unfeminine
in the South, we emigrated to the North. We converted
to Quakerism and went on to speak out against slavery.
Our experience with public abolition and public speaking
led us to become involved in women’s rights.
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14

William Lloyd Garrison

Henry Highland Garnet

10 William and Ellen Craft
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6. I am most famous for writing a slave narrative about
my life called Incidents in the Life of a Slave Girl. In
order to prevent my return into slavery after I escaped,
I voluntarily hid in my grandmother’s attic for seven
years, while trying to avoid being caught as an escaped
slave.
7. I am most famous for writing a slave narrative about
my daring escape from slavery. After my wife and
three children were sold and dragged south in shackles,
I had myself shipped in a wooden box from Virginia (a
slave state) to Pennsylvania (a free state). I created a
panorama called Mirror of Slavery, a scroll depicting my
life as a slave and my escape.
8. I am most famous for being a radical abolitionist. I
was close friends with Frederick Douglass, James
McCune Smith, and John Brown. I raised money for
abolition and believed in equal rights for women. I am
not as well-known as other abolitionists because I
became mentally unstable after people accused me of
helping to pay for the attack at Harper’s Ferry.

4 Frederick Douglass

9. I was a famous abolitionist who viewed the U.S.
Constitution as a pro-slavery document. I believed that
blacks should act more like whites in order to persuade
whites to give them more rights and freedom. I thought
that the North should secede from the Union. I
founded the antislavery newspaper The Liberator.

1 Lucretia Mott

10. We were a married couple, trapped in slavery. We
were able to escape because we traveled together,
pretending to be two men: a slave and his owner. We
wrote a slave narrative, called Running a Thousand Miles
to Freedom, about our daring escape, but our story
became so famous that we had to move to England until
after the Civil War.

3 Lucy Stone

11. I was a famous abolitionist who once gave a speech
called, “Ain’t I a Woman?” In that speech, I pointed
out that I was strong as a man, having endured lashings
as a slave. I stood almost six feet tall and often wore
a turban on my head. Although I was once a slave, I
was given my freedom in 1827. I fought for the rights
of African Americans and of women until my death in
1883.
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2 Elizabeth Cady Stanton
and Susan B. Anthony

8 Gerrit Smith

15 James McCune Smith

12 John Brown
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12. I was known as a radical abolitionist. While some
people don’t consider me a hero because of my violent
actions, I worked to put an end to slavery. I am best
known for leading a failed slave rebellion at Harper’s
Ferry. After I was hanged, I was viewed as martyr by
Northerners and blacks. My death may have hastened
the arrival of the Civil War.
13. I was often referred to as the “Black Moses”. I
escaped from slavery and made 19 trips back into the
south to rescue more than 300 others. At one point,
the reward for my capture was $40,000. Working
alongside Susan B. Anthony, I traveled the country and
attended suffragist meetings.
14. I was a radical abolitionist who strongly supported
the use of violence to end slavery immediately. My
speeches were very controversial. While I believed in
rights for blacks, I did not support equal rights for
women. I was in favor of the idea of sending black to
live in colonies in Africa. In 1861, I was appointed the
United States minister to Liberia.
15. Although I was black, I was a freeman. I was
trained as a doctor in Scotland and returned to the
United States to promote suffrage for blacks and
women. I was considered a radical abolitionist.
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Analyzing Primary Sources: Henry “Brown” Brown
3. Remind students that abolitionists used slave narratives to help challenge and
change people’s perceptions of freedom and equality. Remind them that
people’s beliefs about freedom and equality varied based upon their race,
gender, social class, and religion.
4. Have students read the children’s picture book, Henry’s Freedom Box to build
background knowledge (Levine, 2007).
5. Discuss the events of the book and solicit questions.
6. Have them read the nonfiction text that contains primary source accounts
(Blight, 2004, pp. 179-183).
7. Analyze “The Resurrection of Henry Box Brown at Philadelphia,” Boston 1854
(Blight, p. 183).
8. This image is also available online at
http://memory.loc.ov/service/pnp/cph/3g04000/3g04600/3g04659v.jpg
9. Analyze William Still’s engraving of the same event, 1872 (Blight, p. 180).
10. Read excerpts from The Narrative of Henry “Box” Brown (Brown, 2002).
11. Analyze the lyrics to Brown’s parody of the song “Old Uncle Ned” (Brown,
2002, pp. 60-61).
12. Lyrics for this song are also available online at
http://docsouth.unc.edu/neh/brownbox/brownbox.html

Exit Card Question: How did Henry “Box” Brown’s slave narrative help challenge
and /or change people’s perceptions of freedom and equality? Please use evidence
from the lesson to support your point of view.
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Name: _______________________

Create Your Own Board Game:
Antebellum Heroes That Challenged and Changed People’s
Perceptions of Freedom and Equality in America
Objective: Create a board game designed to teach players about heroic reformers
who helped to change America’s perception of freedom and equality in America
during the antebellum era.
1. Work with a team to learn more about one of the following groups and their
goals:
l Female Abolitionists (wanted to end slavery)
l Fugitive Slaves (wanted to tell their stories and end slavery)
l Women’s Rights Reformers (wanted to increase rights for women)
l Male Abolitionists (wanted to end slavery)
Example: If your team is making a game about female abolitionists, your game
would need to teach players about specific female abolitionists and some of the
actions they took to work toward achieving their goal of ending slavery.
2. Refer back to your Research Templates, Reformers’ Page, AND Reformers and
Their Roles graphic organizer to determine which heroes or heroines that you have
already researched could play a role in your game (each game must teach the class
about a minimum of four heroes).
Getting Started:
1. Once you know which group of reformers your teammates will be learning more
about, decide how your game will teach the class about your reformers’ goal.
l How many players will play your game?
l How will players win the game?
l What positive events will move a player forward? (Think of positive
events that helped your group of reformers move closer to their goal.)
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l What obstacles will prevent a player from advancing? (Think of negative
events or people with COMPETING MOTIVATIONS that might have
kept your reformers from moving closer to their goal.)
l How will the game’s objectives and rules teach something about your
reformers and their goals?
l What will players need to do in order to move forward? Will players roll a
die, answer a question, or use a spinner?
l How will the game end?
2. Once you’ve decided upon a concept for your game, reclaim an old game board,
or create a new one using a clean pizza box or a sheet of heavy poster board.
Consider using paint, felt, colored paper, foil, photographs, clip art, or threedimensional materials to create a neat, visually attractive board.
l What will your board show about life in American during the antebellum
era?
l What primary sources will you include on your board?
3. Use print and Internet sources (such as the Library of Congress American
Memory website) to create tokens that will move around the board. Photographs
or other images may be printed, cut out, and glued to stiff cardboard. They will
stand up if you use sturdy foam or paper rectangles with a slit cut into them.
l How will your game tokens represent some of the important people, ideas,
or events you have researched?
4. Use print and Internet sources (such as the Library of Congress American
Memory website) to help create trivia cards or question cards. Index cards would
work well for this purpose. Game cards could require players to match
photographs, illustrations, or lists of achievements with a reformer’s correct
identity.
l How will your trivia cards or question cards teach the class about the
reformers you’ve researched?
l How will your game cards incorporate primary sources?
5. Build and play your game. Type the rules to your game. Pass your game on to
another team.
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Name: _______________________

Create Your Own Board Game:
Antebellum Heroes That Challenged and Changed People’s
Perceptions of Freedom and Equality in America
Required Elements
c Decorative game board
c Trivia / Question cards
c Game tokens
c Typed directions
c Focus on four reformers
Conceptual Understanding
c Game board reflects life in America during antebellum era
c Game tokens represent important people, ideas, or events
c Game cards represent important people, ideas, or events
Historical Accuracy/ Evidence of Research
c Objectives are historically accurate
c Obstacles and events are historically accurate
c Game cards are historically accurate
Use of Primary Resources
c On board
c On tokens
c On game cards
Player Engagement / Visual Appeal
Clarity of Rules and Objectives of Game
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Create Your Own Board Game:
Antebellum Heroes That Challenged and Changed People’s
Perceptions of Freedom and Equality in America:
Game Creators: ________________________
________________________
________________________
________________________

Assigned Group of Reformers: _____________________________
What goal did your group work toward? ___________________________

l What is your game’s objective? How will players win the game? How will the
game end?
(The objective should be something that would be important to a member of your group of
reformers. It should help teach something about your reformers and their goals).

l What are the rules of your game? How many people can play the game?
(The rules should also help teach something about your reformers and their goals.)

l What positive events will move a player forward?
(Think of positive events or people with SIMILAR MOTIVATIONS that might have helped your
group of reformers move closer to their goal.)

l What obstacles will prevent a player from advancing?
(Include negative events or people with COMPETING MOTIVATIONS that might have kept your
reformers from moving closer to their goal.)
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Create Your Own Board Game:
Antebellum Heroes That Challenged and Changed People’s
Perceptions of Freedom and Equality in America:
Game Creators: ________________________
________________________
________________________
________________________

Assigned Group of Reformers: _____________________________
What goal did your group work toward? ___________________________

l What materials will your group use to create your board game, tokens, cards,
etc?
l Who in your group will be bringing in which materials?

l What will your board show about life in American during the antebellum era?

l What primary sources will your group include on your board?

l How will your game tokens represent some of the important people, ideas, or
events you have researched?

l How will your trivia or question cards teach the class about the reformers
you’ve researched?

67

Jill Dawson and Aubrey Garrison

68

Group Members:

Antebellum Reformers Board Game: Assessment Rubric

Required
Elements
c decorative game board
c trivia / question cards
c game tokens
c typed directions
c focus on four
reformers

Conceptual
Understanding
(weight X3)
c game board reflects
life in America during
antebellum era
c game tokens
represent important
people, ideas, or events
c game cards represent
important people, ideas,
or events

Player
Engagement /
Visual Appeal
(weight X2)

Exceeds
Standards

Meets
Standards

Nearly Meets
Standards

10-9
Your game
contains ALL
FIVE required
elements. Your
work is complete,
exceptionally neat
and organized, and
shows a high level
of attention to
detail.

8-7
Your game
contains ALL
FIVE required
elements. Your
work is complete,
organized, and
shows attention
to detail.

6-5
Your game
contains FOUR of
the required
elements. Your
work is mostly
complete,
somewhat
organized, and
shows some
attention to
detail.

Your game clearly
demonstrates a
sophisticated
grasp of the
concept that
antebellum
reformers
challenged and
changed people’s
perceptions of
freedom and
equality through
their collective
actions. Your
game teaches this
concept to its
players.

Your game
demonstrates a
firm grasp of the
concept that
antebellum
reformers
challenged and
changed people’s
perceptions of
freedom and
equality through
their collective
actions. Your
game helps to
teach this
concept to its
players.

Your game
demonstrates an
emergent grasp of
the concept that
antebellum
reformers
challenged and
changed people’s
perceptions of
freedom and
equality through
their collective
actions. Your
game attempts to
teach this concept
to its players.

Your game is
exceptionally
attractive and fun
to play!

Your game is
visually attractive
and fun to play.

Your game is
somewhat
attractive and /or
somewhat fun to
play.

Fails to Meet
Standards
4-0
Your game is
missing TWO OR
MORE of the
required
elements.
AND/OR
Your work is
incomplete,
disorganized, and
shows little
attention to
detail.
It is not evident
that your game
demonstrates a
grasp of the
concept that
antebellum
reformers
challenged and
changed people’s
perceptions of
freedom and
equality through
their collective
actions.
AND/OR
Your team did not
turn in a game.
Your game is not
very attractive or
fun to play. It
may look thrown
together or make
little sense.
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Historical
Accuracy/
Evidence of
Research
(weight X3)
c objectives are
historically accurate
c obstacles are
historically accurate
c game cards are
historically accurate

Use of Primary
Resources
(weight X2)
c on board
c on tokens
c on game cards

Clarity of Rules
and Objectives
of Game
(weight X2)
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The objectives,
obstacles, and
cards are
historically
accurate. It is
obvious that your
group engaged in
extensive
research to
create a game
that teaches
about reformers
during the
antebellum era.

The objectives,
obstacles, and
cards are
historically
accurate. It is
apparent that
your group
engaged in
research to
create a game
that teaches
about reformers
during the
antebellum era.

Your game uses an
abundance of
primary sources
for the board,
tokens, and game
cards! Their use
is instrumental in
helping to teach
the game’s
objectives.

Your game uses
primary sources
for the board,
tokens, and game
cards! Their use
makes sense and
helps to teach the
game’s objective.

Your game’s
objectives are
very well
articulated. Your
rules are clear
and make sense.

Your game’s
objectives and
rules are generally
clear and make
sense.

The objectives,
obstacles, and
cards are
somewhat
historically
accurate. It is
apparent that
your group
attempted to
engage in
research to
create a game
that teaches
about reformers
during the
antebellum era.
Your game uses
primary sources
sparingly for the
board, tokens,
and/or game
cards! Their use
may not make
sense, or may
seem to have been
plopped into the
game as an
afterthought.
Your game’s
objectives and/ or
rules are
somewhat unclear
or make little
sense.

It is not evident
that your
objectives,
obstacles, or
cards are
historically
accurate. It is
not evident that
your group
conducted
research to
create your game.

Your game does
not appear to use
primary sources
for the board,
tokens, or game
cards.

Your game’s
objectives are
unclear and/or
rules are unclear
or make no sense.
AND/OR
Your game lacks
an objective
and/or rules.

Total = __________/ 130 = _________%
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Analyzing Primary Sources: Elizabeth Cady Stanton’s Declaration of
Sentiments and the Declaration of Independence
1. Remind students that the antebellum era was a dynamic time in which people
struggled with customs, assumptions, and identity as their beliefs about
freedom and equality were challenged and/or changed.
2. Have students read the children’s picture book, Elizabeth Leads the Way to
build background knowledge (Stone, 2009).
3. Discuss the events of the book and solicit questions.
4. Have students listen to track four of Hip-Hop History, “The Declaration of
Independence (Harrison & Rappaport, 2006) to review the colonial
complaints.
5. Have students read the “Declaration of Sentiments” to tease out the
complaints of women.
6. If you are pressed for time, you can copy the Declaration of Sentiments (and
a lesson plan) out of The Antebellum Women’s Movement 1820-1860: A Unit
of Study for Grades 8-11. (Leighhow, 1998).
7. Consider printing out the following articles from Cobblestone for students to
read: “The Mother of All Conventions” (Mansfield, 2009) and “Who Opposed
Woman Suffrage?” (Miller, 1995)
8. Consider printing out a speech given by Elizabeth Cady Stanton from
Women’s Rights: Great Speeches in History (Hurley, 2002).

Exit Card Question: In the documents that you analyzed, which people appeared
to struggle with customs, assumptions, and/or identity? Whose beliefs about
freedom and equality were being challenged and /or changed? Please use evidence
from the lesson to support your point of view.
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Analyzing Primary Sources: Women’s Clothing Reform
1. Remind students that the antebellum era was a dynamic time in which people
struggled with customs, assumptions, and identity as their beliefs about
freedom and equality were challenged and/ or changed.
2. Have students read the children’s picture book, You Forgot Your Skirt, Amelia
Bloomer to build background knowledge (Corey, 2000).
3. Discuss the events of the book and solicit questions.
4. Use the Library of Congress American Memory website to show students a
variety of images of women in constrictive clothing. There are also many
powerful images showing women in bloomers in reversed gender roles (ex. Men
doing the laundry and watching children while women smoke or go out for the
night).
5. If you are pressed for time, you can also use the lesson plan contained in the
Social Education article, “Picturing Women: Gender, Images, and
Representation in Social Studies” (Woyshner, 2006, pp. 358-362).
6. Show students the picture of what corsets did to a woman’s organs (Kalman,
1997, p. 10)
7. Analyze “Woman's Emancipation,” an 1851 engraving from Harper's New
Monthly Magazine. This is a sketch depicting a woman in bloomers smoking.
8. Consider using a copy of the “Cartoon Analysis Guide”. This document contains
several questions that may be applied to political cartoons depicting bloomers
that you may discover.

Exit Card Question: In the primary sources about women’s clothing reform that
you analyzed, which people appeared to struggle with customs, assumptions, and/or
identity? Whose beliefs about freedom and equality were being challenged and /or
changed? Please use evidence from the lesson to support your point of view.
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Emancipation Board Games:
Reformers Who Challenged and Changed People’s Perceptions of
Freedom and Equality in America.
Listed below are links to and descriptions of some United Streaming video clips for use
with our unit. In order to gain access to these clips, you need to have an account with
United Streaming. The descriptions for the clips come directly from the United
Streaming website.
The Struggle Over Slavery (7:11)
Description: The struggle over slavery began in the early 1800’s when the northern and
southern states developed different economies.
Copyright: 2007
Grades: Gr. 9 - Gr. 12
Link: http://player.discoveryeducation.com/index.cfm?guidAssetId=c3831db0-5d91-4ef1a504-2eaaa4e1e8b1&productcode=US&CFID=16933332&CFTOKEN=3cab33b76639925bED783F1A-1560-AC16-46E95A968FEC86BB
The Abolitionists (3:19)
Description: Abolitionists spoke against slavery in America.
Copyright: 1998
Grades: Gr. 6 - Gr. 8
Link: http://player.discoveryeducation.com/index.cfm?guidAssetId=6ea9df81-225b-4f199a54-14abec39b6b1&productcode=US&CFID=16933332&CFTOKEN=3cab33b76639925bED783F1A-1560-AC16-46E95A968FEC86BB
The Abolitionists: William Lloyd Garrison and Others (1:18)
Description: Abolitionists call for the end of slavery. Frederick Douglass, William Lloyd
Garrison, Sojourner Truth, and Harriet Beecher Stowe all believed it was wrong to own
another human being.
Copyright: 2003
Grades: Gr. 6 - Gr. 8
Link: http://player.discoveryeducation.com/index.cfm?guidAssetId=7ef48685-f0d1-44fc96b9-178dfac9a54c&productcode=US&CFID=16933332&CFTOKEN=3cab33b76639925bED783F1A-1560-AC16-46E95A968FEC86BB
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Abolitionists: John Brown (1:06)
Description: In 1859, John Brown attempted to lead a slave revolt in Harper’s Ferry. The
revolt failed, and Brown was later hanged. He was viewed as both a traitor and a martyr.
Copyright: 1996
Grades: Gr. 6 - Gr. 8
Link: http://player.discoveryeducation.com/index.cfm?guidAssetId=289e30ae-e592-456f8fd6-ebdb2e89508d&productcode=US&CFID=16933332&CFTOKEN=3cab33b76639925bED783F1A-1560-AC16-46E95A968FEC86BB
Abolition Movement: Ending Slavery (5:33)
Description: This video segment explores the ideas of equality and rights as put forth in
the Declaration and the Constitution. The history of slavery in this country is addressed
and the accomplishments of Frederick Douglass is reviewed.
Copyright: 2006
Grades: Gr. 3 - Gr. 8
Link: http://player.discoveryeducation.com/index.cfm?guidAssetId=a5dfe619-15e2-45b19300-3ee17ef978dc&productcode=US&CFID=16933332&CFTOKEN=3cab33b76639925bED783F1A-1560-AC16-46E95A968FEC86BB

The Underground Railroad: Escape From Slavery (25:55)
Description: The Underground Railroad was not a railroad and was not underground. It was
a loose-knit network of people who offered shelter, food, safety, and encouragement to
fugitive slaves on their life-threatening journeys to freedom. This video examines the
institution of slavery-from capture in Africa to life on plantations in the South. Students
will learn how slaves lived, how they were treated, what type of work they did, and why
they so desperately wanted to escape from a life of bondage. The program reveals how
Northern sympathies against slavery were heightened through such major milestones as
the Dred Scott decision and the publication of Harriet Beecher Stowe's book, "Uncle
Tom's Cabin." It also addresses the impact that abolitionists, like Frederick Douglass and
Sojourner Truth, had on teaching Americans about the horrors of slavery.
Copyright: 1998
Grades: Gr. 6 - Gr. 8
Link: http://player.discoveryeducation.com/index.cfm?guidAssetId=e4a9db7d-1142-49c1a410-3b8c7435947a&productcode=US&CFID=16933332&CFTOKEN=3cab33b76639925bED783F1A-1560-AC16-46E95A968FEC86BB
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States' Rights, Slavery, and the Abolitionist Movement (1:34)
Description: The concept of states’ rights was a key issue for southern property owners.
Copyright: 2003
Grades: Gr. 6 - Gr. 8
Link: http://player.discoveryeducation.com/index.cfm?guidAssetId=e5733ff3-201a-4f068329-9f2ca6801e0c&productcode=US&CFID=16933332&CFTOKEN=3cab33b76639925bED783F1A-1560-AC16-46E95A968FEC86BB

Women’s Suffrage Movement: Gaining Equality for Women (3:17)
Description: In the 1840s Elizabeth Cady Stanton and Susan B. Anthony led the women's
suffrage movement, revolutionizing the political and social conditions of women in
American society.
Copyright: 2006
Grades: Gr. 3 - Gr. 8
Link: http://player.discoveryeducation.com/index.cfm?guidAssetId=DABE325C-692A4A79-9EBD-5E27EAC578A2&blnFromSearch=1&productcode=US
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