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Mrs. Kyleen M. Martelle and Mr. Christopher Baker
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Shakers & Movers
By Chris Baker

We are the shakers and the movers
Of the spirit, of the mind
We have suffered, we have anguished
Waiting, waiting for, for our time.
Denied what is rightful
Denied what is just
Hell let’s just take a chance
And do, and do, do what we must.
Yah, we didn’t build that highway
But we had to toe that line
And where are the sign posts of tomorrow
And where, oh where are those merging, merging signs.
And so we place our fate
On those fickle winds of change
And hope they blow in our direction
And hope, oh hope that they don’t stay the same
So you tell me that you really love me
And that you truly care
Then free me, emancipate me
Oh but do you, do you really, really dare.
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Teaching American History
The Enduring Legacy of the American Revolution
2008-2009 Freedom
Name of Teachers: Mrs. Kyleen M. Martelle and Mr. Christopher Baker
EDU 6710 C07 the Enduring Legacy of the American Revolution-Freedom
Title: Rebelettes and Persistence in the Mountains. (Vermont’s Women Visionaries)
Slogan: “PRESS ON”
Date: July 15 th, 2008-August 1st, 2008
Grade Level: 7th
Milestones:
• Lesson Plans and Audio-Visual Presentation
• Assessment Rubric.
• Project Proposal Submitted.
FINAL PROJECT: SOCIAL SCIENCE COMPONENT
Seminar Impact: The seminar has inspired us to:
•
Improve our teaching practice through a multi-disciplinary approach and
innovative instructional methods.
•
Develop a unit on Women and Their Rights with a Special Focus on Vermont
Women.
•
Enrich our 7th grade Vermont History curriculum by including components of this
year’s seminar, The Enduring Legacy of the American Revolution, Freedom.
Central Questions:
• Does history repeat itself?
• What can we learn from history?
• How did they use history?
Challenge Questions:
• Is Knowledge the Great Equalizer?
Lesson Length: Two Weeks (126 minutes per day per class)
• Day One: Introduction of Unit: Audio-Visual Teacher Prepared Presentation Using
Photo Story, Notebook and the Film: One Women One Vote.
• .Day Two: Complete film: One Women One Vote. Using Smart Notebook prepared
presentation brainstorm with students the: who, what, where, when and why of the film.
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•
•
•
•

•

Day Three: Read, highlight and discuss the most important aspects of the Declaration of
Sentiments. Create a list and with the students.
Day Four: Have students create a timeline of the 15 most important events of this
movement, from their perspective. Then, create one timeline, reflective of the class,
allowing students to present, debate and come to consensus.
Day Five: Using selected written passages and speeches have students compare and
contrast the Women’s Rights Movement of the 1800s to the rights of women in the
Middle East today.
Days Six through Nine: Have each student select one suffragist. Students can choose
any medium to use to assess their knowledge of this suffragist and the events of the time.
(Biography, Poem or Song, Play, Skit or Re-enactment, other possibilities or their own
presentation method.
Day Ten: Student Presentations

Key Idea:
v What was the Declaration of Sentiments?
Intended Learning Outcomes:
Students will have an understanding of the Women’s Movement of the 1800s and its place in
history.
National History Standards & Vermont History Standards:
Critical Evaluation
Causes and Effects in Human Societies
6.1 Students examine complex webs of causes and effects in relations to events in order to
generalize about the workings of human societies, and they apply their findings to problems.
This is evident when students: c Examine specific events, make general observations about
human behavior, and apply these observations in proposing solutions to a similar social problem.
Uses of Evidence and Data
6.2 Students understand the varied uses of evidence and data, and use both to make
interpretations concerning public issues. This is evident when students: c. Distinguish among
fact, bias, stereotyping, generalizing, and categorizing in gathering and presenting evidence and
data:
History
Historical Connections
6.4 Students identify major historical eras and analyze periods of transition in various times in
their local community, in Vermont, in the United States, and in various locations world wide, to
interpret the influence of the past on the present. This is evident when students:
Revolutionary/new State Era (1775-1791)
identify how various groups and individuals participated in the Revolution.
The Agricultural, Industrial, Social Transition Era (1791-1860)
discover how changes in farming and other industries affect social patterns in Vermont.
Human Rights
6.12 Students identify and evaluate the concept of human rights in various times in their local
community, in Vermont, in the United States, and in various locations world wide. This is
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evident when students: aa Evaluate the impact of social choices (e.g. efforts to end hunger,
finance health care, defend homelands) on human rights; and b. Explain the importance to the
individual and to society of personal rights (e.g. freedom of thought and conscience, freedom of
movement and residence).
Diversity and Unity
Concepts of Culture
6.13 Students understand the concept of culture, including the cultures of indigenous peoples, in
various times in their local community, in Vermont, in the United States, and in various locations
world wide. This is evident when students: aa Investigate the factors that make use human in
different cultural and social settings (e.g. language, arts, literature); and bb Identify and analyze
key ways in which culture is transmitted, (e.g. oral tradition, media, migration, and conquest),
and the key forces of cultural change (e.g. technological, economic, political, military).
Forces of Unity and Disunity
6.14 Students understand the tensions between the forces of unity and those of disunity in
various times in their local community, in Vermont, in the United States, and in various locations
world wide. This is evident when students: c Analyze the shared values and beliefs of various
subcultures that hold them together. 6.19e Demonstrate how societal changes (e.g. new jobs,
changing gender roles, economic depressions, wars) can alter identities over time.
Preparation for Teaching:
• Research
• Smart Notebook Presentation
• Resources for Student
Activities:
• Teacher Prepared Audio-Visual introducing the Unit on Women’s Rights
• Film: One Women One Vote
• Smart Notebook Presentation
• Discussions, Brainstorming, Analyzing
• Research and Assessment
Assessment:
v Rubric for Unit Project

Accommodations:
• Students will have Voice and Choice in selecting their assessment.
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Annotated Bibliography for
Teaching American History
2008-2009
Ashby, Ruth. Rosa Parks, Courageous Citizen. New York: Sterling Publishing,
Inc. 2008. This is an excellent biography of Rosa McCauley Parks written for the
middle school audience at 119 pages. Ashby quickly notes the facts of Rosa
McCauley’s formative years; but moves quickly to the focus, which is her lifelong civil
rights involvement. This book is written to help the reader understand the past, present
and future impact of civil right movement in its simplest form making it an excellent
introductory/reference book when covering the topic of civil rights. The author and
publisher have included numerous illustrations and photographs, a glossary and
additional story lines to assist the reader in the understanding of the person and the
historical content of the civil rights movement.
Calkhoven, Laurie. Harriet Tubman, Leading the Way to Freedom. NY: Sterling
Publishers, 2008. Harriet Tubman was called the “Moses of her people” for leading
slaves northward to freedom. After successfully escaping when she was only in her
twenties, after a life of hardships and disappointments, she put herself in danger again
and again in order to help other slaves achieve liberty in the north. And when the Civil
War began, she not only spied for the Union, but became the first American woman to
plan and direct a battle. Her compelling story is beautifully told here, along with a rich
store of information about slave life, the Underground Railroad, and famous
abolitionists. Another well illustrated and written Sterling Biography. Perfect for the
middle school level.
Colbert, David. Michelle Obama, An American Story. New York: Houghton
Mifflin Harcourt 2009.
Michelle Obama by David Colbert is an interesting book about a most interesting first
lady. The book begins with a brief sixteen page introduction of Michelle’s upbringing
and family dynamics. The book then shifts to her roots; her family taking the reader to
Friendfield, South Carolina and an agricultural culture called Gullah. The book then
takes the reader forward in history through some watershed events that affected the
black community and the Robinson family and her passion of community service. At
151 pages, it’s an excellent biography of Michelle Obama for the middle school reader.
*Fleming, Alice. Martin Luther King, Jr. A Dream of Hope. New York: Sterling
Publishing, Inc. 2008.
Ginzberg, Lori D. Untidy Origins: A Story of Women’s Rights in Antebellum New
York. NC: The University of North Carolina 2005. New York.
Ginzberg, an associate professor of history and women’s studies at Pennsylvania State
University and an author of two other books in 212 pages, “tells a fascinating story that
addresses big issues about politics, identity and gender”(Nancy Hewitt).
Two years before the Seneca Falls convention that launched the movement for
woman's rights in the United States--six women in rural upstate New York sat down to
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write a petition to their state's constitutional convention, demanding "equal, and civil and
political rights with men.
Ginzberg “reconstructs the world of her protagonist petitioners with exceptional skill,
imagination and empathy” (Charles W. McCurdy) by piecing together information from
census records, deeds, wills, and newspapers to explore why, at a time when the notion
of women as full citizens was declared unthinkable, too dangerous to discuss, six
ordinary women embraced it as common sense.
Gormley, Beatrice. Barack Obama, Our 44th President. New York: Aladdin
Paperbacks 2008.
Another excellent book written for middle school age students by Beatrice Gormley.
She gives a captivating account of Obama’s father’s history which had a significant
influence on his life. She explains current events in order to clarify his motivations and
decisions. I finished the book with a greater respect and appreciation for our 44th
president and a better understanding of the personal turmoil that created his unique
identity (Kenyan-American).
*Gormley, Beatrice. Malcolm X, A Revolutionary Voice. New York: Sterling
Publishing, Inc. 2008.
Hahn, Michael T. Alexander Twilight: Vermont's African-American Pioneer. VT:
New England Press 1998.
Michael Hahn is the author of three excellent books on famous Vermonters: Ethan
Allen, Ann Story and Alexander Twilight. The reading level is very appropriate for
middle school and the books have a nice flow.
The work on Alexander Twilight is typical of Hahn’s style. The book is divided into
several short chapters which chronicle the life of this intelligent and genteel black man
living in a white world.
Hahn also focuses on the several “firsts achieved by Twilight as he engages in various
careers: educator, politician and minister and builder. Twilight not only engages in
these careers but as Hahn points out achieves great success in all areas of endeavor.
The books are aimed at the middle school student but I must confess I enjoyed Han’s
works far more than many of the more “scholarly” works we have read.
*Jones, Victoria Garrett. Eleanor Roosevelt, A Courageous Spirit. NY: Sterling
Publishers, 2007.
Jones, Victoria Garrett. Marian Anderson, A Voice Uplifted. New York: Sterling
Publishing, Inc. 2008.
Victoria Garrett Jones’ book about Marian Anderson is simply excellent. The work does
a great job of showing of how an even overwhelming talent can be constrained by social
conventions of the time (Jim Crow Laws).
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Jones shows Anderson as reluctant advocate for black and women’s rights. Anderson
was dignified, generous and gracious who led by example rather than “preaching”. Her
upbringing life and talent were different than the average black and those factors helped
to determine the road she took.
Landau, Elaine. Women’s Right to Vote, Cornerstones of Freedom. NY:
Scholastic Children’s Press,2005.
Elaine landau is an award-winning children’s book author who has written more than
two hundred nonfiction books for young readers. At 48 pages, it is a great elementary
introductory book about the women’s rights movement from 1848-1913; people, places
and stories. Complete with a numerous illustrations, timeline, glossary and online sites.
Leighow, Susan and Sterner-Hine, Rita. The Antebellum Women’s Movement
1820-1860. LA: UCLA 1998.
At 67 pages, it includes five lessons: The “Separate Spheres” and “Cult of True
Womanhood” Doctrines; Women’s Work Outside Their Homes; Antebellum
Temperance and Abolitionist Movements; The Antebellum Women’s Movement and
Title. These units of study are intended for students in grades eight to eleven and
represent specific “dramatic episodes” in history; are based on primary sources; and
intended to supplement an American History course.
McHenry, Robert. Famous American Women, A Biographical Dictionary from
Colonial Times to the Present. NY: Dover Publications, 1980.
This is an excellent resource containing 1035 biographies averaging 400 words in
length. Each includes the date and place of birth and death (if applicable), a brief
description of the subject’s education and any special early circumstances and an
account of her career and accomplishments.
Pearson, Jim and Robertson, John. Slavery in the 19th Century. LA: National
Center for History in the Schools, 1991.
This is one book in a series of over 60 units that are the product of collaborations
between history professors and experienced teachers. The book has six lessons: the
Justification of Slavery and Its Effect on Whites; Enslaved Labor; African-American
Culture forged in Bondage; Slave Resistance; Abolition: The Leaders and Their Ideas;
and Abolition and Women’s Rights. The units are based on primary sources that
represent ‘dramatic moments’ in history. This is a supplemental resource to your
traditional history text. Will the lessons are recommended for grades 5-8, they can be
adapted for other grade levels, but I feel they are geared for the older audience.
Phillips, EB. Abraham Lincoln, From Pioneer to President. New York: Sterling
Publishing, Inc. 2007.
At 119 pages, this is a very well illustrated and written biography of Abraham Lincoln.
Well worth the hour and a half it will take you to read it. It is a perfect addition to our
collection of books for our middle school students. The book does a very creditable job
of discussing the highlights of Lincoln’s rise to the presidency from his humble
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beginnings. It goes further, however, in detailing his often stormy relationship with Mary
Ann Todd and his own life long struggle with depression. In addition, as with the other
Sterling Biographies, the author is complete in describing the significant events of the
time in order to gain a better understanding of the times and events that shaped
American.
Ripley, C. Peter. Witness for Freedom: African American Voices on Race,
Slavery and Emancipation. NC. University of North Carolina Press 1993.
Witness for Freedom, C. Peter Ripley, editor, is an excellent compendium focusing on
several issues of race. It is not a story or a test but rather a reference book divided into
sections that use primary and secondary documents that illustrate and illuminate the
blacks struggle for racial equality.
Sections of the book perhaps a part or parts of a division could be used in a classroom
to highlight or give new insight for a particular topic: ex: Black Women Abolitionists. To
assign this work as a primary text would however, be a misuse of intent. It lacks the
flow or a story or text. For high school students or even advanced middle school
students the work has some true gems of insight.
Ruffin, Frances E. Frederick Douglass, Rising Up from Slavery. New York:
Sterling Publishing, Inc. 2008.
Frances Ruffin’s book Frederick Douglass Rising Up from Slavery is a gem of a little
book. Just 119 pages in length it is the most readable and engrossing biography of
Douglass. Especially poignant are the stories of Douglass experiences as a young
slave. Ruffin really conveys a sense of what it means to be human property. Very well
written the book allows the reader to truly picture the life and times of Frederick
Douglass.
Salerno, Beth A. Sister Societies: Women’s Antislavery organizations in
Antebellum America. IL: Northern Illinois University Press 2005.
In one hundred and sixty one pages Salerno an associate professor of history at Saint
Anselm College, provides and evolutionary insight to women’s activism in the United
States during the 1800s. Having researched more than 200 female antislavery
societies, she shares her insight into their composition, motivations, and activities. They
were composed of black and/or white, church going and/or non-church going, radical
and conservative, affluent and poor, educated and marginally educated, married and
single, all with a passion to serve this cause based on their beliefs.
They served in many and various ways. Some served with limited resistance by sewing
clothing for fugitive slaves and/or selling their goods at local fairs to assist slaves
financially. Others choice to a more public forum such as boycotts of products produce
by slave labor; gathering petitions, organizing conventions and public speeches.
In conclusion, she has provided more than seventy pages in the appendix for charts,
notes and sited works for reference.
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This is an excellent book and easy read to further one’s understanding of the antislavery
and women’s movements during the 1800s that shaped our country.
Stauffer, John. The Black Hearts of Men: Radical Abolitionists and the
Transformation of Race. MA: Harvard University Press 2001.
Two of the four presented here were black: Frederick Douglass and doctor-scholar
James McCune Smith. Two were white: John Brown and philanthropist-reformer Gerrit
Smith. Brought together at the inaugural convention of Radical Abolitionists in June of
1855, they formed an interracial alliance of a kind that would not be seen again until the
civil rights movement. Harvard history professor Stauffer offers an account of these four
lives which molds their beliefs and joined by "their vision of a sacred, sin-free, and
pluralist society” Stauffer shows how the four worked together on temperance and
feminist issues, party building and other political work along with their antislavery
activities, exploring the practical and ideological glue that held them together.
Vermont State Division of the American Association of University Women. Those
Indomitable Vermont Women. VT: Heritage Press, 1999.
*Student Resources

Final Project: Math Component
Overview:
“Representations are useful in all areas of mathematics because they help us develop, share, and
preserve our mathematical thoughts. Mathematical representation refers to the wide variety of
ways to capture an abstract mathematical concept or relationship. A mathematical representation
may be visible, such as a number sentence, a display of manipulative materials, or a graph, but it
may also be an internal way of seeing and thinking about a mathematical idea. Regardless of
their form, representations can enhance students’ communication, reasoning, and problemsolving abilities; help them make connections among ideas; and aid them in learning new
concepts and procedures.”
www.learner.org/courses/teachingmath/grades3_5/session_05/index.html
Objective:
“In order to use representation as a communication and thinking tool, students must be
encouraged to go beyond basic work with representation. It is not enough, for instance, for
students to be able to follow the prescribed steps for creating a diagram. Students must be
actively engaged in developing, interpreting, and critiquing a variety of representations. This
type of work will lead to better understanding and effective, appropriate use of representation as
a mathematical tool.” www.learner.org/courses/teachingmath/grades3_5/session_01_a.html
Intended Learning Outcomes:
• Students will have an understanding of the Women’s Movement of the 1800s and its
impact on America’s future generations.
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Central Question:
• How have American women influenced legislation by their presence in official
government roles since the passing of the 19th Amendment?
Lesson Length:
• Two Days (126 minutes per class per day)
Key Idea:
• How did the Women’s Movement of the 1800s impact future legislation through female
representation from 1920 to the present?
Learning Objectives:
• Create representations from given data
• Use representations to develop and deepen concepts
• Translate among representations
Use representations to communicate mathematical knowledge
NCTM Representation Standards:
“All students will be able to:
• Create and use representations to organize, record, and communicate mathematical
ideas
• Select, apply, and translate among mathematical representations to solve problems
• Use representations to model and interpret physical, social, and mathematical
phenomena”
www.learner.org/courses/teachingmath/grades3_5/session_05/index.html
Preparation for Teaching:
• Develop a list of resources for the students to use to prepare various mathematical
representations. (see bibliography)
• Develop examples of visual representations for students to use to assist them in their
assignment (see appendix B)
Activity:
• Students will interpret data on Women in Congress, both the House of Representatives
and Senate, governors and other notable political women in the last 100 years and prepare
a series of mathematical representations to illustrate an aspect of interest given a limited
timeline (4 class periods)
Assessment:
• Rubric (see appendix A)
Accommodations:
• Students will have Voice and Choice in selecting the topic and representation.

Page 10 of 16

•
•
•
•
•

Bibliography/Resources
“Women in Congress”, www.womenincongress.house.gov/
“Southern Methodist University”, www.smu.edu/smunews/womenincongress/quotes.asp
“Women in Congress”, www.infoplease.com/ipa/A0801429.html
“Women in Congress”,
www.womenshistory.about.com/od/congress/a/women_congress.htm
“Women in the US House Representatives”
www.en.wikipedia.org/wiki/Women_in_the_United_States_House_of_Representatives

• “List of Female State Governors in the United States”,
www.en.wikipedia.org/wiki/List_of_female_state_governors_in_the_United_St
ates.
• “List of Women in the United States Senate”,
www.en.wikipedia.org/wiki/women_in_the_United_States_Senate
• “Vermont Curriculum & Assessment Math GEs & Teacher Support Materials”,
www.education.vermont.gov/new/html/pgm_curriculum/mathematics/gle.html
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Appendix A
Poultney High School
Women in American History

Name: ________________________

Teacher: KM Martelle

Date Submitted: ____________

Title of Work: ___________________

Criteria
4

3

Points
2

1

A complete response Good solid response
Explanation is
with a detailed
with clear
Misses key points.
Explanation
unclear.
explanation.
explanation.
Clear diagram or sketch Clear diagram or
Inappropriate or
No diagram or
Use Of
with some detail.
sketch.
unclear diagram.
sketch.
Visuals

Mechanics

No math errors.

Shows complete
understanding of the
Demonstrated
questions,
Knowledge mathematical ideas,
and processes.
Goes beyond the
Requirements requirements of the
problem.
Includes counter
Counter
examples.
Examples

____
____

May be some
No major math
Major math errors
serious math errors
errors or serious
or serious flaws in
or flaws in
flaws in reasoning.
reasoning.
reasoning.

____

Shows substantial Response shows Response shows a
understanding of
some
complete lack of
the problem, ideas, understanding of understanding for
and processes.
the problem.
the problem.

____

Meets the
Hardly meets the Does not meet the
requirements of the requirements of
requirements of
problem.
the problem.
the problem.
Does not include
yy
a
counter examples.

Total---->

____
____
____

Teacher Comments:
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Women Elected to the U.S. House of Representatives, By Political Party 1956-2006
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